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Elmira City School District Mission Statement

“The Elmira City School District is a dynamic and innovative learning organization dedicated to
developing learners of character who value their educational experience and can compete globally
and contribute locally by collaborating with students, families,and community partners to provide
meaningful opportunities in a safe and engaging environment for all.”

Core Beliefs:

Character Education

Service to Others

Collaboration

Meaningful Learning

Safely Engaging Learning Environment
College and Career Readiness

Family Engagement

School Pride

Student Growth

Community Support and Involvement

School Counseling Program Mission Statement

As school counselors in this District, we support the mission of the Elmira City School District by
providing a comprehensive, developmentally age-appropriate and sequential school counseling program
that is aligned with the Common Core Learning Standards and the American School Counselor
Association’s National Standards for School Counseling Programs. We focus on the needs, interests and
issues related to the stages of student growth through academic, career and personal/social development.
In partnership with students, staff, family, community members and employers, we will prepare students
to become effective learners of character, achieve success in school, live successful and rewarding lives,
and develop into contributing members of our global society.
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Introduction

School counselors are highly educated, professionally certified individuals who help students succeed in school and plan
their career. An integral part of the total education system, school counselors help students form healthy goals, mindsets
and behaviors. With the aid of a school counselor, students learn to develop effective collaboration and cooperation skills,
to practice perseverance, to develop time management and study skills, and to learn self-motivation and self-direction

habits.
American School Counselor Association, 2021

The Elmira City School District is fortunate to have available a multitude of academic and supportive services
for all students. One of the cornerstones of these services lies in the school counseling office. The school
counseling department pulls together the academic, social, and emotional needs of each student, and makes
sure that they are being met by the school and district in the most appropriate manner. School Counselors are
advocates for the equitable treatment of all students in school and in the community.

The Comprehensive School Counselor Plan for the Elmira City School District delineates the process by
which a student obtains services, and the roles of the School Counselor as case manager for the coordination
of all services. In addition to functioning as case manager, the school counselor services can be separated into
the following areas: Individual and Group Counseling, Career Education/Planning, College Planning,
Scheduling and Parental Involvement. In light of the COVID-19 pandemic, the School Counselor Plan will
be accommodated to different modes of learning (virtual, in-person and hybrid).

Our school counseling department is committed to each of our students. We believe that each student should
have a relationship with their counselor, which is the foundation for achieving our goals. The counselors take
the responsibility of being a role model and an advocate for all students.

The Elmira City School District Comprehensive School Counselor plan is aligned with the standards and
studentcompetencies developed by the American School Counselor Association for academic, personal/social,
and career development and the New York State Social Emotional Learning Benchmarks.

Guiding Principles

e School Counselors are advocates for all students.

e A comprehensive counseling program serves all students Pre-k through 12, is written and contains a
statement of philosophy and services provided.

e Teachers, school counselors, parents, and community leaders' collaborate to meet studentcadyret
needs.

e The American School Counselor Association National Standards for School Counseling Programs
form the basis for the school cureilgcomprehensive plan.

e Individual counseling, group counseling, school counseling curriculum, collaboration with stakeholders are
implemented in grades Pre-K through 12.

e Students have access to equitable resources and supports.

e Data from systematic follow-up with students, parents, and stakeholders results in continuous program
improvement.

e School Counselors will support building initiatives and provide Professional Development as relevant to the

Comprehensive School Counseling Program.
e Annual review of ethical standards and school counselor professional competencies.

e School Counselors recognize and distinguish individual and group differences and strive to equally value all

students and groups.
o All students will develop strategies to acquire the knowledge, attitudes, and skills to achieve their highest
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academic, career, and personal/social potential.
e School Counselors, in collaboration with stakeholders, are invested in helping students make the transition
from school to school, school to work, or school to higher education or career and technical education.

Program Objective

This comprehensive school program addresses students’ needs in three domains: academic, career, and
personal/social throughout their grades Pre-K — 12 schooling. This comprehensive school program serves
every student, incorporates the American School Counselor Association Standards and Benchmarks as its
foundation, is data driven, proactive and prevention-based, developmentally appropriate and supports school
improvement. Our comprehensive school counseling program promotes and enhances the learning process
for all students.

Philosophy and Goals

The Philosophy: The philosophy of all school counselors in the Elmira City School District is:

e To facilitate and support all students in academic, personal/social and career growth.

e To promote and enhance students’ educational learning experiences through the development of
skills in the domains of academic, personal/social and career.

e To continue professional growth and development through opportunities including but not
limited to continuing education, district staff development opportunities, relevant experiences,
study groups, department meeting.

e To foster an environment that encourages students to develop self-awareness, as well as
understanding, tolerance, and acceptance of others’ diverse qualities, backgrounds, beliefs, and
aptitudes.

Program Commitments: The goals of the Elmira City School District comprehensive school
counseling program reinforce the District Mission Statement and Core Beliefs. They include:

Social Emotional Priority:
We commit to fostering students’ social emotional learning through a system of supports that identify and meet the
needs of students and families and will be monitored through program data points.

COVID-19 Pandemic Support:
We commit to addressing the basic social emotional and academic needs of students as a result of the COVID
pandemic by processing individual trauma and collaborating with individuals, families, school personnel, and
community resources/partners to create a network of support and foster a sense of belonging.

College, Career and Civic Readiness:

We commit to every building in the district increasing Student College, Career and Civic Readiness. All students in
grades Pre-K through 6 grade will complete Career Plans. All students in grades 6-12 will complete an
Individual Progress Review/Individual Graduation Plan, which includes a Career Plan, with their School
Counselor.

These commitments are reinforced throughout the Comprehensive School Counseling Program
and aligned with building level School Counselor Program goals.
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Components of the School Counseling Program

The Elmira City School District Comprehensive School Counseling Program integrates academic, career
and personal/social development. The components of this comprehensive school counseling program

are: individual planning, responsive services, counseling, school counseling curriculum, and program
support.

Individual Student Planning

Counselors provide the necessary monitoring of individual student’s progress towards achieving success
in academic, career, and personal/social areas. Individual planning can be monitored through:

e Case Management: school counselors monitor individual student progress.

e Individual Appraisal: school counselors use formal data points (grades, attendance, behavior)
and informal data points (self-refection) to assist students in evaluating their needs, supports
and goals.

e Individual Advisement: school counselors work directly with students on developing an
appropriate educational plan.

Responsive Services/Counseling

School counselors coordinate activities to meet the needs of students through:

e Consultation: school counselors work with parents, teachers, students and other involved
parties to develop strategies to assist students.

e Personal Counseling: provides student maximum privacy in which to freely explore ideas,
feelings, and behaviors.

e Crisis Counseling: provides prevention and intervention; such counseling is short term innature
addressing a particular student’s concern.

e Referral: counselors refer students and their families to appropriate community agencieswhen
needed.

School Counseling Curriculum

The School Counselor Curriculum presents structured developmental experiences designed to address
academic, career and personal/social needs of student’s grades Pre-K - 12. The social emotional
curriculum is delivered through:

e Classroom activities: school counselors present lessons in the classroom setting.

e Group activities: school counselors may also conduct large group activities to addressstudent’s
particular needs.

e Interdisciplinary activities: school counselors team and collaborate with teachers, DCC’s
and other educational stakeholders to determine ways in which the program can support
academic curriculum.

Page 8 of 117



System Support
System support consists of the management activities essential to the success of the school
counseling program.

Professional Development: counselors stay current on best practices by participating in
training, professional meetings and conferences and relevant course work.

Program Promotion: school counselors provide orientation and information regarding the
program to the greater community through websites, newsletters and community
presentations.

Consultation with Teachers and Staff: counselors work with teachers and other staff members
to provide information regarding the needs of students. School counselors should participate
in district committees and in-service programs.

Parent and Community Outreach: school counselors provide ongoing support and
information to the greater community regarding students’ needs.

Research: school counselors need to utilize research in the development of their programs
Program Evaluation: counselors collect and analyze data to evaluate the program and

continue updating of program activities.

Division of Duties

To carry out acomprehensive school counseling program, school counselors should follow the
suggested allocated time distribution for each component, based on ASCA’s counselor to student

ratio 1:250 (max).

Component Elementary Middle School High School
Counseling Curriculum 35% - 45% 15%-25% 15% - 25%
Individual Planning w/students 5% - 10% 25%-35% 25% - 35%

Responsive Services

30% - 40%

30% - 40%

25% - 35%

System Support

10% - 15%

10% - 15%

15% - 20%

Total

100%

100%

100%

Reprinted with permission from Dr. Norm Gysbers, Professor, University of Missouri —Columbia

Leadership, Advocacy, Collaboration and Systemic

School counselors are influential in helping students eventually reach their postsecondary, career, and
personal/social goals. In addition to our roles in counseling and coordination, school counselors are
leaders, advocates, and collaborators. As leaders, we engage in school-wide change to ensure student
success. School counselors promote academic achievement by developing a comprehensive
developmental school counseling program that pays attention to issues of educational equity and access.
As advocates, we advocate for all students to achieve at a high level. School counselors remove barriers
to academic achievement by teaching skills to students, and helping students and parents negotiate the
school environment and access support systems. School counselors collaborate with teachers,
administrators, staff, students, parents, and community members to impact system-wide changes. Most
importantly, school counselors demonstrate that we are willing to share responsibility and accountability

Change
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for student achievement and school improvement. In all of these roles, school counselors use local,
regional, and national data to support their programs.

Most school counselors agree that our skills, time, and energy should be focused on balancing direct and
indirect services to students. School counseling programs and the primary methods of delivery are
determined by the extent of the academic, career, and personal-social developmental needs of students.
The counselor is in a key position to identify the issues that impact on student learning and achievement
by becoming involved at the core of school planning, developing programs, and impacting the climate.
We use a collaborative model as a springboard for success. Counselors do not work alone; all educators
play a role in creating an environment, which promotes the achievement of identified student goals and
outcomes. The counselor facilitates communication and establishes linkages for the benefit of students,
with teaching staff, administration, families, other Student Services personnel, agencies, businesses, and
other members of the community. Student success in school depends upon the cooperation and support
of the entire faculty, staff, and Student Services personnel.

Knowledge and skills that students acquire in the areas of academic, career and personal-social
development must surpass what are perceived to be predominantly “counseling related” services
activities. Program delivery consists of the many ways that professional school counselors provide
services to students including individual and group counseling, large and small group guidance,
consultation, management of resources, and through the coordination of services. The school counselor
utilizes a variety of strategies, activities, delivery methods, and resources to facilitate student growth and
development. In order to accomplish this, the school counselor must possess a solid knowledge of what
he/she needs to know and be able to do to serve as a student advocate, provide direct and indirect services,
and ascribe to the belief that all students can learn and achieve.

What are the roles of faculty, school counselors, administrators and others?

In a school with a comprehensive school counseling program, administration, faculty, and staff
understand and support the program. Inaddition, all teachers, administrators and staff assist in program
deliveryto ensure every student receives the services he or she needs. These roles are defined according
to the New York State Comprehensive School Counseling Program as follows:

Counselor’s Role Provide proactive leadership to ensure every student is served. They
manage the comprehensive program and coordinate strategies and
activities with others (e.g., teachers, parents, community agencies,
business representatives) to meet the program goals and
standards/competencies.

Teacher’s Role Are partners with school counselors. They develop and infuse school
counseling activities into the instructional program that are integral to
good learning. They may serve as advisors, mentors and in a number of
other roles.

Administrator’s Role Provide leadership in developing the program and in the ongoing program
improvement. Administrators provide continuous support and emphasize
the importance of the program to others. They promote cooperation
between counselors, faculty and others. They also provide facilities,
resources and allow time to facilitate the program process.
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Parents’ Role Work cooperatively with school personnel in delivering the program.
They serve on committees and provide linkages to the community by
communicating program goals to others.

Students’ Role Actively participate and assume responsibility for meeting standards
/developing competencies. They will be able to identify the skills,
knowledge and attitudes they have gained in structured guidance sessions.

Business/Community Representatives from Business and Industry and others in the community

Representatives’ Roles serve on committees, talk with classes, act as mentors, provide financial
support and generally serve as partners in the education of youth.

Modified with permission from Delaware State Education Department

We ri
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Benefits of Comprehensive School Counseling Programs

Comprehensive developmental school counseling programs positively impact students,
parents/guardians, teachers, the community, boards of education, administrators and school counselors.
The benefits to each of these groups include the following:

Benefits for Students

Focuses on all students

Enhances students’ academic performance

Centers on students’ needs

Seeks students’ input

Encourages more interaction among students

Provides a developmental and preventative focus

Promotes knowledge and assistance in career exploration and development
Enhances life coping skills

Helps students feel connected to school

Enhances students’ personal/social development

Develops decision-making skills

Increases knowledge of self and others

Broadens knowledge of our changing work world

Increases opportunities for school counselor-student interaction
Develops a system of long-range planning for students

Benefits for Parents/Guardians

Enhances students’ academic performance, and their career and personal/social development
Encourages the input of parents/guardians

Encourages outreach to all parents/guardians

Provides support for parents/guardians regarding each child’s educational development
Increases opportunities for parent/guardian school counselor interaction

Provides parents/guardians information about available resources

Assures parents/guardians that all children will receive support from the guidance and counseling
program

Benefits for Teachers

e Contributes to a team effort to enhance students’ academic performance as well as theircareer
and personal/social development

e Provides relevant curriculum ideas though the use of guidance and counseling grade level
expectations

e Encourages teachers’ input into the delivery of the comprehensive guidance andcounseling
program

e Establishes the school counselor as aresource/consultant

e Encourages positive, collaborative working relationships

e Defines the role of school counselors as educators
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Benefits for the Community

e Encourages input from business, industry, labor, and other community partners including
community mental health and social service agencies

e Provides increased opportunities for collaboration among school counselors and business,
industry, labor, and other community partners including community mental health and social
service agencies

e Enhances the role of the school counselor as a resource person

e Increases opportunities for business, industry, labor, and other community partners including
community mental health and social service agencies to actively participate in the total school
program

e Enhances students’ academic performance as well as their career and personal/social
development

e Supplies a future workforce that has decision-making skills, pre-employment skills, and
increased worker maturity

e Facilitates the development of students as active responsible citizens

Benefits for the Board of Education

e Enhances students’ academic performance as well as their career and personal/social
development

e Encourages greater school/community interaction

e Provides arationale for including a comprehensive guidance and counseling program in a school
system

e Provides program information to district patrons

e Provides a basis for determining funding allocations for the program

e Provides ongoing evaluation data concerning the full implementation of the program, the work
of school counselors within the program, and the attainment of relevant guidance and counseling
student outcomes

Benefits for Administrators

e Enhances students’ academic performance as well as their career and personal/social
development

e Provides a clearly defined organizational structure for the comprehensive guidanceand
counseling program

e Establishes a clearly defined job description for school counselors

e Provides a way to supervise and evaluate school counselors

e Encourages administrative input and involvement in the implementation and evaluation of the
comprehensive guidance and counseling program

e Provides a means of accountability through comprehensive guidance and counseling program,
personnel and results evaluations

e Enhances the image of the comprehensive guidance and counseling program in the school
community

e Promotes the work of school counselors as providers of direct services to students and parents as
well as being a consultant and collaborator with teachers and administrators
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Benefits for School Counselors

e Enhances students’ academic performance as well as their career and personal/social
development

e Places guidance and counseling in the mainstream of the total educational system

e Provides clearly defined organizational structure in which to work

e Reduces and strives to eliminate non-guidance and counseling activities while retaining fair-
share responsibilities

e Offers the opportunity to reach all students

e Provides a systemic way to plan, design, implement, evaluate and enhance the District’s
comprehensive guidance and counseling program

e Outlines clearly defined responsibilities for helping students master guidance and counseling
content, develop personal plans of student and assisting students needing help with their
individual concerns

Adapted from the Missouri Comprehensive Guidance Program, Missouri State Department of Education.

The School Counselor

The school counselor is a certified professional educator who assists students, teachers, parents and
administrators. Three generally recognized helping processes used by the counselor are counseling,
consulting and coordination. Additionally, the skills of advocacy, leadership, collaboration and teaming
are utilized to ensure the success of all students.

e Counseling is a complex helping process in which the counselor establishes a trusting and
confidential working relationship. The focus is on problem-solving, decision-making and
discovering personal meaning related to learning and development.

e Consultation is a cooperative process in which the counselor-consultant assists others to think
through problems and to develop skills that make them more effective in working withstudents.

e Coordination is a leadership process in which the counselor helps organize and manage a
school’s counseling program and related services.

e Advocacy is a process in which the counselor advocates for students’ educational needs and
works to ensure these needs are addressed at each level of a child’s schoolexperience.

e Leadership is practiced by counselors when they are engaged in system wide change as needed
to ensure student success.

e Collaboration and teaming is used by counselors to work with all stakeholders, both inside and
outside of the school system, to create programs that support the academic achievement of all
students.

e Data is utilized by counselors to measure the results of the program as well as to promote
systemic change within the school system so every student graduates college- and career-ready.

Adopted by: American School Counselors Association Governing Board, December
2003

Resource: Dahir, C. A., & Stone, C. B. (2007). School Counseling at the Crossroads of Change
(ACAPCD-05). Alexandria, VA: American Counseling Association.
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e The New Vision for School
NCTSC Counselors: Scope of the Work

National Center for Transforming School Counseling

LEADERSHIP ADVOCACY TEAM AND COUNSELING AND ASSESSMENT AND
COLLABORATION COORDINATION USE OF DATA

Promote, plan, and Make data Work with problem Hold brief counseling | Assess and interpret
implement prevention| available to help solving teams to ensure sessions with student needs,
programs; career the whole school responsiveness to equity | individual students, recognizing differences
and college look at student and cultural diversity groups, and families. | in culture, languages,
readiness activities; outcomes. issues as well as learning values, and
course selection and styles. backgrounds.
placement activities;
social and personal
management
activities; and
decision-making
activities.
Provide data on Use data to affect | Collaborate with other Coordinate school Establish and assess
student outcomes, change, callingon | helping agents (peer and community measurable goals for
showing resources from helpers, teachers, resources for student outcomes from
achievement gaps, school and principals, community students, families, counseling programs,
and provide community. agencies, businesses). and staff to improve activities, interventions,
leadership for student and experiences.
schools to view data achievement.
through an equity
lens.
Arrange one-on-one | Advocate for Collaborate with school Be liaison between Assess barriers that
school mentoring to | student and community teams to | students and staff, impede learning,
provide students experiences to focus on rewards, setting high inclusion, and academic
additional support broaden students’ | incentives, and supports | aspirations for all success for students.
for academic career awareness. | for student students and
success. achievement. developing

plans/supports for

achieving these

aspirations.
Play a leadership Advocate for Collaborate with others Coordinate staff Interpret student
role in defining and students’ to develop staff training | training initiatives data for use in whole
carrying out placement and on team responses to to address student school planning for
guidance and school support for | students’ academic, needs on a school change.
counseling functions. | rigorous social, emotional, and wide basis.

preparation for all | developmental needs.
students.

1250 H St. N.W., Suite 700 * Washington, D.C. 20005 * 202/293-1217 * www.edtrust.org
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The Delivery System

School counseling programs should provide needs assessment to students, staff and community as a basis
for the delivery system. Understanding the immediate versus long term needs can set the methods of
delivering activities under the four components of the system.

Individual Student Planning

These are the ongoing activities and services developed to assist every student in monitoring and
managing educational, career and personal goals. School counselors will conduct individual advisement
and placement by grade level.

Activities by Domain:

1. Academic
a. Review State Assessments
b. Review Academic Placement
c. Develop a Four-Year Plan (secondary level)
d. ldentify academic strengths, skills and talents, and needs
e. Review post high school plans
2. Career
a. Develop an appropriate career assessment tool
b. Assist with Career Plan/Portfolio
c. Review weaknesses/strengths related to career assessment
d. Guide student selection towards a career plan
e. Review higher education, military or job placement opportunities
3. Personal/Social
a. ldentify Extra Curricular Activities
b. Assess personal/social strengths and weaknesses periodically
c. Assess personal management skills
d. Implement techniques on dealing with stress

Responsive Services

Focused on the immediate needs of individuals. The school counselor can deliver this individually or

through small or large groups, consultation, and information dissemination or crisis intervention.

Strategies of Implementation:

1 Individual Counseling: Anyone may initiate such counseling based on the needs of the student.
Individual counseling is an opportunity to clarify a concern and guide the student to individual
growth. Topics can include, but are not limited to: self-esteem issues, communication, peer
relationships, adjustment to school, bullying, learning skills, family concerns and grief. The school
counselor may take action through referrals or dissemination of information to appropriate support
staff. The school counselor must act in accordance to the state, federal and district laws and policies

with respect to confidentiality, suspected cases of abuse and threat of harm or violence.
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2 Crisis/Safety Team: School counselors should be active participants in the crisis and safety teams
within districts. Teams guide prevention and intervention services to all students. Individual or group
counseling is a part of the school counselor’s role with teams. In New York State, SAVE Law
provisions may add to clarification of teams set up.

3 Conflict Resolution: School counseling programs provide formats to address conflict resolution.
School counselors can provide activities that explore decision making process, alternative behaviors
and exploration of feelings. Individual counseling sessions are appropriate as follow up. Conflict
Resolution addresses safe school environments.

4. Student Support Teams: The school counselor is an integral member of student support teams. The
school counselor may refer students to the support teams for academic planning, behavioral strategies
and for additional support in overall performance. School counselors can provide data supporting the
need for team decisions. School counselors function as case managers in developing an appropriate
plan for success.

5 Group Counseling: School counselors must develop appropriate activities to address in small or
large group settings. Topics may include safety, substance abuse, family issues, conflict resolution,
academic performance and communication skills. School counselors are trained in group process and
must be familiar with confidentiality issues.

Elmira City School District School Counseling Curriculum

1. SetUp

a.  The curriculum aligns the American School Counselor Association competencies and
New York Social Emotional Learning Standards.

b. The curriculum should be organized around the three domains of academic, personal/social,
and career.

c. School counselors organize, collaborate with teachers, and refine the curriculum that
addressesthese primary areas of development.

d. The curriculum reflects activities for all students.

e. Keep in mind the Scope and Sequence of a curriculum: How much material should be delivered?
At what grade levels should topics be introduced? What topics are appropriate for each grade
levels?

2. Process
a. In Classroom:
i) Coordinate with teachers and identify activity
i)  Develop a lesson plan for the activity or unit. The lesson plan should be a written document
that lists goals, competencies, learning standards to be achieved, evaluation methods and the
grade level for implementing the activity.
b. Group Activities:
)] Conduct groups outside the classroom setting
i)  Topics are identified by the needs assessments
i) Activities are designed to increase skills and knowledge of all participants
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System Support

The ongoing management that maintains, evaluates and enhances the school counseling program directs
system support. Activities in the system support include:

1. Advisory Team: Advisory Team should assist in identifying needs and collaborating in developing
school counseling programs. Members of the team are selected from administrators, staff,
community, agencies, businesses and other identified areas that support the student’s growth in the
three domains: academic, career, social/personal.

2. Program Evaluation/Assessment: Ongoing evaluations allow for constant readjustments of the
school counseling program. Program goals should be evaluated every year and data collected
identifies the effectiveness of activities and areas of improvement. The needs of students should be
assessed on a regular basis. The comprehensive school counseling program activities reflect the
responses of students.

3. Public Relations: School Counselors act as their own public relations in providing community, staff
and parents with updated information regarding the school counseling program and its goals. A
school counseling program supports the role of the parent, business, agency, staff and community in
achieving student success. Public Relations activities include:

The role of the School Counselor

Explaining post-high school planning

Career Programs and Shadow Days

Wellness Programs

Speakers on Topics of Academic, Career, Social/ Personal interests
Developing Website for Department

PowerPoint Presentations on Assessments and Graduation Requirements

@ +~o o0 o

PROGRAM DELIVERY PRIORITY 1

Social Emotional Learning Support
We commit to fostering students’ social emotional learning through a system of supports that identify and meet the
needs of students and families and will be monitored through program data points.

Individual Support

Targeted Grade Level Activity Expected Outcome

e Review and analyze data related
to academic, social-emotional e All students will develop positive
and attendance coping skills, self-awareness, self-

e Referral for community-based management strategies, social

Pre-K — 6" Grade

supports and programs
Attend parent teacher
conferences and communicate
regularly with families

awareness, responsible decision
making and responsible decision

making skills. Students will be able to

demonstrate the strategies when

e Meet with students as needed to appropriate.

address a variety of SEL
concerns e School Counselors will be one of the

e Participate as a member of RTI, supportive adults that students can
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Kidtalk, and CSE (when
applicable), Team meetings
Support transition programming
Identify and support targeted
student needs

Establish plans and systems to
help students be successful in the
learning environment
Collaborate with stakeholders to
identify and implement
appropriate student support
Complete Individual Progress
Review (6" grade)

rely on for daily support.

7-8" Grades

Review of progress reports,
report cards and attendance
reports

Facilitate Parent/Team
Conferences

Participate as a member in Rtl,
Kid Talk and 504/CSE meetings
Complete referrals, as needed, to
skill building supports such as
APEX

Students will be able to set personal
and academic goals based on their
reports and evaluate their progress.
Referrals will help students get the
necessary framework to improve

oth-12t Grade

9" Grade

e Review and Analyze
Individualized Graduation
Plans

e Participate in Response to
Intervention (Rtl) meetings

o Attend 504/CSE Meetings

e Support school engagement
of students

e Provide referrals to
Remedial and Tutorial
Instruction (i.e. Credit
Recovery, summer school,
night school, tutoring)

e Provide referrals to
appropriate service providers

e Meet with counselor for
academic support

e Aid in transition from
middle to high school in
Grade 9.

e Regents requirements completed

e Develop strategies to improve
performance

e Document reduced absences by
identified students, report on
student dropouts

e Student failure rates in all subject
areas reduced

e Students will be able to identify
services in school and community

e Students will be able to meet with
counselor for schedule changes,
employment, higher
education/financial
aid/scholarships, summer school,
graduation requirements,
remediation, and social services

e Students will understand sequence
and graduation requirements,
create an appropriate schedule
with school counselor, and be
aware of academic and support
services.
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Group Counseling

Targeted Grade Level

Activity

Expected Outcome

Pre-K- 6™ grade

Staff and parent needs
assessments will be completed to
identify targeted areas
Classroom observations will be
utilized for referral needs and
specific skill instruction
Provide small group counseling
on a variety of topics, including
but not limited to: social skills,
friendship, grief, anger
management, emotional
management, etc.

Model, teach and provide
opportunities to practice desired
skills

Formal and informal groups are
provided

Continual monitoring of student
needs/behavior

Referral for community-based
programs and supports

Skills taught during small group
counseling sessions will be
transferred to all educational
settings within the school.

Students will develop self-
awareness to identify their
personal growth.

Data points reflect desired change
in behavior.

7" and 8" grade

Formal and informal groups are
provided as needed

Referral to remedial or tutorial
instruction

Conference with students and
families

Referrals to outside agencies
Deliver attendance letters to
chosen students and families to
improve attendance and
communication

Incoming Presentation to rising
7" graders

Parent Academy Sessions for
Parents and Students to help
familiarize them with schedules,
lockers and the building
Individual tours for new students
and families

Students will be able to
demonstrate the necessary
academic, attendance and
behavioral skills needed to be
successful. Families that engage
in services, meetings or visits will
increase their self-awareness and
family involvement.

9h-12™ Grade

e Development of groups in
collaboration with school staff
to determine needs is done on
a yearly basis

Helping students develop social
and coping skills
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School Counseling Curriculum

Targeted Grade Level

Activity

Expected Outcome

Pre-K-6'" grade

Monthly classroom lessons
aligned with the CASEL and
NYS Social-Emotional Learning
Standards will be provided by the
School Counselor

Additional classroom lessons
available upon individual teacher
request

Participation in Restorative
Circles

Students will be able to
demonstrate desired skills and
behaviors referenced during
lessons.

Lessons are taught in
collaboration with classroom
teachers and when applicable
connected to classroom activities
and curriculum.

7" and 8" grade

complete Individual Graduation
Plans with students annually.
School Counselors will push into
Family and Consumer Science
classes to help complete the
Career Plan.

Students will be able to identify
coping skills, self-care strategies
and career areas of interest that
align with their strengths. This
exploration will occur using the
Naviance- College and Career
Readiness Solution. Finally,
students will be on the track to
being college and career ready.

9th-12" Grade

Classroom Lessons conducted on
Social Emotional Learning

Increase in social awareness, self-
awareness, self-management,
relationship skills, and responsible
decision making through pre and
post observations

Collaboration with Stakeholders (Parents, Teachers, Community Partners)

Targeted Grade Level

Activity

Expected Outcome

Pre-K-12" grade

Frequent and ongoing
communication with families as
needed

Multiple avenues of communication
will be utilized (website, handouts,
Schoology, etc)

Home visits for identified families
Collaboration with School Social
Worker, School Psychologist, and
other school staff to determine social
emotional needs of students
Referral to community partners as
appropriate

Collaboration with parents during
conferences and meetings to address
the needs of students.

Educating stakeholders about the
resources available

Collaboration with Community
Agencies

Awareness to access of resources
available

Increased understanding of coping
skills

Fewer disciplinary referrals
Increased attendance, passing rates,
graduation rate

More appropriate support to students
and families
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PROGRAM DELIVERY PRIORITY 2

COVID-19 Pandemic Support

We commit to addressing the basic social emotional and academic needs of students as a result of the COVID
pandemic by processing individual trauma and collaborating with individuals, families, school personnel, and
community resources/partners to create a network of support and foster a sense of belonging.

Individual Support

Targeted Grade Level

Activity

Expected Outcome

Pre-K-6'" grade

Outreach identified families prior
to the start of the school year to
offer pro-active supports.
Targeted interventions based on
social-emotional needs of
students

Increase positive school
connections to encourage
engagement

Check In/Check Out systems
Individual students plans based
on needs

Referral to community-based
supports and services
Communicate regularly with
families

Offer virtual sessions for students
learning from home

Students are identified and
provided support in their area of
need

Reduced student anxiety and
school avoidance

Increase positive connections to
school staff and school
community

7" and 8" grade

Wellness Check-Ins

Identify high risk students who
may be in need of additional
supports

Provide individual counseling,
check-ins and referrals for those
students who are identified

To help students smoothly
transition back to school buildings
and effectively work through
various social emotional and
academic barriers

9th-12" Grade

Identifying students in need
through wellness check-in
Discussing stress and/or trauma
during time away from school
due to the pandemic (i.e. virtual
vs. Hybrid vs. In person)
Discussing academic changes
during pandemic

Increase support

Group Counseling

Targeted Grade Level

Activity

Expected Outcome

Pre-K-6" grade

Connect students with peers
experiencing similar needs

Increase positive connections to
school staff and school community
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Provide virtual opportunities for
group gatherings — informally and
formally

Referral to grief and loss program,
Circle of Friends, and additional
trauma-focused supports

Actively engaged in learning process

7" and 8" grade

Based on surveys and
assessments, groups will be
offered, as needed, to address
specific topics

Students will gain knowledge
about the topic and be able to
effectively integrate the skills
taught into their everyday lives.

9h-12™ Grade

Academic/SEL support groups
based on COVID-19 related
difficulties

College/Career readiness virtual
groups

Grief Group
Anxiety Group

Increased academic success and
building peer relationships

Students will understand new
updates related to applying to
colleges, taking standardized tests,
and other college updates related
to COVID-19
e Learn lifelong coping
strategies for stressful events
Increase peer support

School Counseling Curriculum

Targeted Grade Level

Activity

Expected Outcome

Pre-K-2" grade

In addition to the monthly topics,
classroom lessons will be taught
based on specific needs of a class

Students will feel safe, secure, and
supported at school

7" and 8" grade

Provide classroom resources as
needed

Build strong relationships with all
students in order to establish a
support system within the
building

Provided academic support,
virtual learning and stress
management skills

Reduce disparities associated with
COVID to eliminate learning loss

oth - 121 Grade

Providing classroom resources
related to stress management,
academic support, virtual
learning, and building
relationships

Increased understanding of
resources

Increased connectedness to
support school culture

Collaboration with Stakeholders (Parents, Teachers, Community Partners)

Targeted Grade Level

Activity

Expected Outcome

Pre-K-12" grade

Liaison for support to resources
between school and community
providers

Referral to community supports for
academic and emotional needs

Increased school engagement

Create a safe and secure environment
that is conducive for learning
Identified students will receive
support through a referral to the
appropriate program
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PROGRAM DELIVERY PRIORITY 3

College, Career and Civic Readiness

We commit to every building in the district increasing Student College, Career and Civic Readiness. All students in
grades Pre-K through 6" grade will complete Career Plans. All students in grades 6-12 will complete an
Individual Progress Review/Individual Graduation Plan, which includes a Career Plan, with their School

Counselor.

Individual Support

Targeted Grade Level

Activity

Expected Outcome

Pre-K-6" grade

Individual Progress Reviews (6
grade)

Career Plans will be completed with
all students

Students explore a variety of post
secondary options including college,
career, and workforce options

7" and 8" grade

Review academic graduation
requirements

Meet with students in Family and
Consumer Science classes to help
aid in the instruction of Naviance
through career exploration
Students will complete various
interest inventories and learning
style surveys

Students will identify their
personality types/interest areas
and discover related careers
Students will learn about GST
BOCES CTE Program, and the
requirements required to
participate

Students will be familiar with the
world of work and preparation
needed for various careers (and
the correlation to school
expectations)

Students will be able to accurately
discuss the number of credits
needed to graduate from high
school and the coursework that
they need to complete. Students
will complete their Career Plan in
Family and Consumer Science
class. Students will be able to
correlate the real-life connections
from school to work.

9" Grade

10™ Grade
11" Grade

12 Grade

e Meet with school counselor
once a year to complete
career exploration activities
through Naviance.

e Provide information on GST
BOCES and New Visions
through group presentations
and individual meetings.

e Aptitude tests (l.e. ASVAB)

e Career Shadowing/Career
Related Internships

e Students will be able to
understand information on
related to careers and work
values

e Students will learn
opportunities related to GST
BOCES and New Visions

e Students will learn about
strengths through aptitude
tests
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e Find colleges with school
finder
e Track college applications

e Scholarship Information

e Discuss post high school
plans

Learn about daily tasks of

careers of interests through

job shadowing opportunities

¢ Increased awareness of post-
secondary educational
opportunities appropriate to
their interests, abilities, and
plans

e Be prepared to participate
effectively in the college
admissions process

e Students will learn about
financial aid and other
financial resources

Students will be able to choose

the appropriate

Group Counseling

Targeted Grade Level

Activity

Expected Outcome

Pre-K-6" grade

Teach and reinforce skills needed to
be contributing members of the
school community and eventually
their communities as they get older

Students demonstrate positive pro-
social skills that allow them to be
successful in the community,
classroom, and workforce.

7" and 8" grade

Coordinate with the Career
Development Council to provide
additional career expertise,
including Career Speakers,
Career Fairs, Career Panels, as
available

Students will learn about new
careers and areas of interest

9th-12™ Grade

e Career and College Readiness
Activities

e College planning workshops

e College Fairs/Open House

e FAFSA Night

College/Military Representative
Visits

e Understanding process of
applying to colleges

Students and Families will learn
about FAFSA

School Counseling Curriculum

Targeted Grade Level

Activity

Expected Outcome

Pre-K-6" grade

Paws in Jobland (Pre-K-5" grade)
Naviance (6" grade)

Career Day / Career Speakers
Career Plans

Career Skill of the Month

Students will be exposed and have
the opportunity to explore many
careers in our community
Students will connect personal
interests and academic skills to
potential post-secondary options

7" and 8" grade

Students will complete their
Individual Graduation Plan and

Expected Outcome
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Career Plan e As aresult of the Career Plan/IGP
completion, students will continue
to explore various careers and
colleges available.

9™ - 12" Grade e Classrooms lessons related to
resume building Strengthen self-advocacy through
e College searches resume building related to academic
e Interest inventories achievement, activities, and interests

e Scholarship awareness

Collaboration with Stakeholders (Parents, Teachers, Community Partners)

Targeted Grade Level Activity Expected Outcome
Pre-K-12" grade e Build connections to community e  Students will build relationships and
members willing to support college connections that will help develop
and career development initiatives skills needed for college and career
e Collaboration with families for all readiness.
students regarding scheduling for o Students will develop self-awareness
academic and graduation planning and self-advocacy skills as it relates
e Facilitating support networks for to future planning
identified students
e Collaboration with parents regarding
academic IGP’s (9"-12")
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Grades Pre-K through 6%
School Timeline of Activities for School Counselors

July
e School Counseling Advisory Committee meetings with Director of Student Services to update district

counseling plan

September-June

e Provide monthly themed classroom lessons to each class

e Provide group and individual counseling supports as needed

e Provide crisis and other responsive services as needed

e Provide conflict resolution and mediation sessions as appropriate

e Maintain on-going communication with parents/guardians via phone calls, emails, and appointments

e Attend team meetings as needed

e Attend building CSE, 504, Kidtalk and Rtl meetings as requested

e Provide teachers and school staff with support as needed

e Attend parent/teacher conferences as requested

e Attend Superintendent hearings as requested

e Collaborate with community agencies as is appropriate

e Serve as building liaison with outside agencies and programs

e Attend meetings with Family Services Therapist/Social Worker as needed to review caseload

e Attend district level school counseling meetings as scheduled

e Promote school engagement

e Monitor student attendance throughout the year and offer supports at home and school as needed

e Schedule home visits as necessary

e Support and provide parent academies

e Collaborate with feeder schools to provide transitioning programming for students moving from 2"%-3" grade
and 6-7" grade

e Complete career plans with all students

e Complete Individual Progress Reviews (6" grade only)

e Coordinate college and career readiness activities beyond monthly classroom lesson

e Coordinate DASA month activities, Unity Day, and the Great Kindness Challenge and other SEL themed
events school-wide
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Ernie Davis Academy (EDA) Timeline of Activities
for School Counselors (7" and 8th grade)

July and August

» Assist with summer school registration to include home visits and parent/student contacts

Meet with Administrators to coordinate work for the upcoming year
Transition planning

Welcome newly registered students

Address parent/student scheduling concerns

Prepare and assist with orientation programs

Parent Academy Sessions

New Student Tours

Schedule changes as requested

Collaborate with Administrators and Control Clerk

September-June
e Attend weekly team meetings
Resolve scheduling conflicts and pass along to admin
Begin individual and groups as needed
Provide crisis, career, family, conflict resolution and mediation sessions as needed
Naviance
Parent communication via phone calls, emails or appointments regarding progress of their student
Monitor attendance of students and make referrals, if necessary
Home Visits
Collaboration with community agencies
Assist parent/student with home tutoring if needed
504 meetings
Attend building CSE meetings
Weekly PLC meetings
Faculty support as needed
Attend Superintendent Hearings as scheduled
Refer to appropriate school personnel for specific needs
Attend district level and building level school counseling meetings
Facilitate parent and team meetings
Meet with students at feeder schools to complete scheduling for incoming 7" graders
Additional Transition activities as needed
Liaison for Career Development Council
Attend building awards ceremonies
Meet with and provide transition materials to BWA Counselors and Admin to discuss rising 9™ graders
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Broadway Academy Timeline of Activities for
School Counselors (9t grade)

July and August
e Assist with summer school registration to include home visits and
parent/student contacts
Finalize report cards for the school year
Transition from “old” to “new” school year.
Review and process summer school results with Administration
Welcome new students registering for the Fall
Address parent/student scheduling concerns
Prepare information for orientation programs
Assist with orientation programs
Provide Parent Academy for transition to 9" grade

September — June

Establish team meeting times and policies/procedures
Registering and scheduling of new students

Resolve scheduling conflicts for students

Resolve scheduling conflicts for students o _ _
Provide crisis, career, family, conflict resolution and mediation sessions as appropriate

Parent communication via phone calls, emails or appointments regarding
progress of their student

Attend weekly team meetings

Monitor attendance

Attend weekly support staff meetings

Collaboration with community agencies

Coordinate home tutoring

Attend building CSE, 504, and other meetings

Career exploration with career development speakers

Attend district and building level school counseling meetings

Faculty support as needed

Referrals to community supports

Naviance

Meet with EDA Administration and counselors to discuss rising 9" grade students
Attend Superintendent Hearings

Failure letters completed and mailed home

Weekly PLC meetings with grade level counselors

Monthly professional development
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Elmira High School Timeline of Activities for School Counselors

On-Going Activities

e College applications

e College scholarships

e Parent meetings

e Teacher meetings

e CSE/504/RTI meetings

e New student intakes

e Credit recovery signups

e Online signups

e NCAA Clearing House Updates

e Community agencies communications

e Duties
e SCEP team
e Finance Academy Advisory Board

Semester 1:.

e Review Summer School grades
and adjust schedule accordingly
Hand schedule co-taught students
Resolve conflict on schedule
Balance classes
Schedule
changes
Open house
PSAT (signups and
administration)
Senior reviews
College visits
Financial aid night
ASVAB (signups and
proctoring)
ACE list finalized and rosters
e Jan Exam retake lists
completed
e Senior reviews and IGP’s
e 10th grade
meetings and IGP’s
e NHS applications

e Community Foundation workshop with
student 2nd semester schedules adjusted

e Regents Exams
e Credit Recovery Registration

Semester 2:
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2nd semester schedules finalized
Course selection sheets finalized
11th grade IGP reviews and
scheduling

10th grade IGP reviews and
scheduling

Jeopardy letters/non-grad
letters/meetings/phone calls
Senior exit interviews
Scholarship list for senior day
Graduation preparation

ACE schedule finalized for
following school year

Credit recovery registration
Summer school registration
Rotary Youth Salute Presentation
BOCES Tech Presentation

New Visions Presentation
Process BOCES Tech
applications

Process New Visions Apps

Summer School Registration
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Accountability

All educators, including school counselors, must share accountability for student achievement.
Accountability requires systematically collecting, analyzing, and using critical data elements to
understand the current achievement story for students, and to begin to strategize, impact, and document
how the school counseling program contributes toward supporting student success.

Accountability governs 21% century school hwildings and systems. Principals and teachers work in an
accountability driven environment. The 21% Century approach for working in schools and standards- based
reform has dramatically changed the way every educator works in schools to improve student
performance. Historically school counselors have not been held to the same accountability standards as
other educators and were rarely included in school and district conversations as to their contributions to
school improvement.

School counselors traditionally have offered time-on-task data or a numerical summary of the different
types of activities delivered as a means to assess and evaluate the impact of a school counseling program.
Presenting the numbers of students seen individually, in groups, or in classrooms is no longer enough.
Legislators, school boards, administrators and faculty who are enveloped in accountability issues may
not see the work of school counselors as an effective utilization of financial resources to improve student
achievement. School improvement is focused on closing the achievement gap and moving critical data
elements in a positive direction. By examining their practice and looking carefully at their way of
working, school counselors can articulate and communicate how their contributions positively impact
student achievement and share accountability for school improvement with other members of the faculty.

The current education reform agenda clearly supports the imperative for school counselors toaccept the
responsibility of supporting academic achievement, sharing the pressures of school accountability, and
demonstrating advocacy for every student to experience success. As members of the learning community,
school counselors understand and accept the fact that schools do prevent and respond to complex social
and personal issues on a daily basis. However, it is increasingly more imperative than ever before for
school counselors to play a proactive role in identifying and responding to the issues, policies and
practices that stratify student opportunity. School counselors who address improving student results will
contribute to raising the achievement level for every student. Helping to close the achievement gap that
exists among poor and minority populations demonstrates our willingness to partner with education
professionals to improve results. The collection of data, the gathering of information and the
implementation of research studies are critical in evaluating the success and survival for school counseling
programs.

The school counseling program is data driven, proactive and preventive in focus, and assists students in
acquiring and applying life-long learning skills. School counselors advocate for the academic success
for every student while delivering the content of the school counseling program in acomprehensive and
accountable manner.

School counselors, as advocates for social justice, can contribute mightily towards eliminating the
achievement gap and ensuring equity in educational opportunity. The effort requires examining
behaviors and focusing efforts towards the common goal of providing every student with support to
achieve to high levels. School counselors, long absent in the school improvement agenda, have an
opportunity to exercise their voice and become an integral force to help create equitable schools.

Accountability for school counselors is the key to success and survival in the 21% Century.
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What Does Accountability Mean To School Counselors?

School improvement is hard work. But if schools are not constantly
improving and growing in their capacity to meet the needs of today’s
students, then they are losing ground and failing in their mission of service
to young people (Fitzpatrick, 1997).

Most educators concur that accountability is a shared concern and a shared responsibility in which
administrators, teachers and school staff all contribute to the comprehensive structure of school that
focuses on curriculum, climate, teaching, and learning. Accountability is everyone’s responsibility and
that includes school counselors as well as students, parents, and the community at large.

Accountability demonstrates how school counselors can effectively identify and rectify issues that
impact every student’s ability to achieve at expected levels. Closing the gap in student performance is at
the heart and center to impact systemic change. The use of demographic and performance data makes it
possible to determine how policies and practices are affecting issues of equity. Accountability shows that
we can be key contributors to moving critical data elements in a positive direction. Student achievement
data can be systematically collected and analyzed to inform and guide the development and construction
of a school counseling program based upon school wide issues. Critical data elements such as attendance,
demographics, graduation and postsecondary planning rates, standardized testing results, which are
found on your school’s report card, can be analyzed over a period of time. The use of school wide data
by school counselors demonstrates support for the mission of the school’s student success and a desire to
effect school improvement through a systemic change. School counselors (behaviors begin with a
commitment) are committed to a programmatic approach that is:

e Systemic in impact,

e Grounded in social justice, advocacy and equity,

¢ Aligned with the building and district (state, system and building) mission, and
e Collaboratively developed and delivered.

When school counselors focus their efforts on the mission of school improvement, they widen educational
opportunities for every student and can positively demonstrate the impact on student achievementby:

Raising student aspirations;

Helping students acquire resiliency and coping skills for school and life success;

Managing and accessing resources for student support;

Collaborating with faculty to share the responsibility for student progress;

Engaging students in educational and career planning that present students with a widevariety
of quality post-secondary opportunities; and,

e Working intentionally towards closing the gap in studentperformance.

Using data informs and challenges our thinking to determine the need for systemic change, confirms
progress and reveal shortcomings in student performance. Closely examining critical data elements in
the areas of attendance, socio-economic impact on class enrollment, graduation and postsecondary
planning rates, and standardized testing results as examples not only identifies the needs of your students
but also the school/system wide issues that impact success. School counselors also can present a picture
of the current situation of student needs and issues and examine the practices that can lead to higher
levels of success.
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School Counseling Impact

School counselors in the Elmira City School District will use readily available student information to
target critical data elements and use specific strategies to connect school counseling to the accountability
agenda for the school’s improvement plan. Sharing accountability can be confusing at times and the
results sometimes disappointing. Systematically collecting, analyzing, and using data to inform and guide
the development and construction shows a commitment to:

e Focus on student achievement and contribute to the school and system’s improvementgoals;

o ldentify issues that stratify studentopportunities;

e Integrate conclusions and decisions on data, research, and professional standards;

e Demonstrate a commitment to school improvement through sharing accountability for results by
moving critical data elements.

Accountability shows that all educators, especially school counselors, intentionally and purposely act to
close the gap. If administrators, faculty, and all stakeholders truly believe that all students can learn and
achieve, then aligning the purpose of school counseling with the school improvement plan presents
school counselors as champions and collaborators who encourage high aspirations and create
opportunities for students to realize their dreams. Accepting the challenge of accountability propels
school counselors to accept the responsibility of removing barriers to learning and achievement and raise
the level of expectations for those students for whom little is expected.

School counselors working within this accountability framework can challenge the pervasive belief that
socio-economic status and color determine a young person’s ability to learn. Acting as agents of school
and community change, school counselors can create a climate where access and support for quality and
rigor is the norm. In doing so, underserved and underrepresented students now have a chance at acquiring
the education skills necessary to fully participate in the 21Century economy.

School counselors, who partner with principals and key stakeholders to embrace accountability, promote
systemic change with the expressed purpose of furthering the academic success of every student. Sharing
accountability for school improvement with all stakeholders is a driving force for transforming the work
of counselors in our nation’s schools.

Reprinted with permission from Stone, C. & Dahir, C. (in press). An introduction to school counseling: Vision toaction.
Ohio: Merrill Prentice-Hall
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Data Sets Used by School Counselor to Drive Case Program

School counselors will report critical data elements to the Director of Student Services at least annually.
These critical data elements include but are not limited to:
e Course enrollment patterns
e Numbers of students designated by New York State accountability and reporting groups (gender,
cohort, ethnicity, ELL, socio-economic) participating in late arrival
e Numbers of students designated by New York State accountability and reporting groups (gender,
cohort, ethnicity, ELL, socio-economic) participating in earlydismissal.
Attendance issues
Non-completers
Success rate of in-district transfer students
Success rate of students who transfer in from out-of district
Accountability and reporting groups represented in percent of students pursuing post-secondary
education, training, and employment opportunities
Accountability and reporting groups represented in percent of students who do not access post-
secondary education, training, and employment opportunities
Rate of success for home tutored students
Rate of success for students living independently from parents/guardians
Rate of success for students on PINS (Person In Need of Supervision)
Rate of success for students with IEPs
Rate of success for students with 504 plans
Rate of success by accountability and reporting groups of students who are five year high school
students
Rate of success of parenting teens
e Accountability and reporting groups of students who achieve regents’ requirements in 4 years;5
years; 6 years.
e ldentification of social promotion issues
e Identification of policies, practices, and barriers that impact the critical element data

These critical element of data are the basis for school improvement as well as on-going refinement of
the School Counseling Program.

Shared accountability is about teaming and collaborating with other stakeholders and avoiding an
isolated resolution. School counselors can use their facilitation and group dynamics skills make this a
reality. When specific critical element data is chosen for further study, through collaboration with the
Director of Student Services, school counselors will develop a team of key stakeholders to address the
issue.
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Once the key players are in place, principals and school counselors will unite with the stakeholders to
develop an action plan that will:

1. Define their desired results;
2. Decide what other information (data) is needed and gather and collect it;
3. Determine the necessary strategies to positively impact thedata;
4. ldentify the skills and resources needed.
5. Identify who is responsible for implementation of each component of the action plan;
6. Develop a timeline and a process to assess interim progress; and,
7. Decide on a means for documenting the overall effectiveness of the action plan in achievingthe
targeted goal.
Sample Strategy

The following strategy and accountability worksheet (see pages 66-68) is provided as a model for
addressing critical element data for school improvement.

School Improvement Issue: Post-secondary education rates are low; only 50% of our students access
college and other educational opportunities after graduation. Disadvantaged and underrepresented
students do not transition to a wide variety of options after high school.

= " E .Ir.
; e u ...‘«,
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School Counselor Monthly Report

COUNSELOR NAME: SEP OCT | NOV | DEC JAN FEE | MARE | APE | MAY | JUN |TOTAL

District-Wide Data

Individual Counseling Sessions

Academic

Social Emotional

Individual Progress Reviews/Individual Graduation Plans

Group Counseling Sessions

Attendance Contacts and Supports

Parent Contact

Mew Agency Contact

Parent Involvement

Parent Contacts

Farent Academies

Community Based Agencies

Mew Heferrals

Contacts

school Counselor Classroom Instruction

Taught

Co-taught in classroom

College and Career Planning

Fost-Secondary Awarene ss Activities

Career Plans

Career Day Student Attendance

Emergency Contacts

Crisis

Mandated Reporter Hotline

Scheduling

Meetings Attended

CSE /504

Response to Intervention (RT1)

Team /! Teacher

Duties [Principal Assigned Duty Minutes)
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Elmira City School District
Procedures for Responding to a Student Threat to Self

DURING SCHOOL HOURS

et

DIRECT = You have direct
knowledge of the threat.

R 2

l.l

INDIRECT = Another student reports,
written documentation, social

media, art work.

OUTSIDE OF SCHOOL HOURS

£ 3

E =

School activity or event.

R 2

Keep the student with you.
DO NOT leave them alone.

= 2

¥

& Express Concern.

® Let student know you would
like to understand.

* Listen

* Express the need for more
help.

e« Stay with student.

* [f another student reports -
thank them for reporting the
concern and reassure them that
we will take the appropriate
measures.

o [f written/social media/art -

proceed with the next step.

Immediately contact the site
supervisor or an administrator
and report all necessary
information.

Mot during a school activity
or event. (Call from a
concerned parent, social
media post.)

2 2

: 2

Supervisor or Administrator will
isolate student and make parent
contact.

Immediately contact an
administrator and/or in case
of an immediate threat call
9-1-1 or Chemung County
Crisis at 442-6500.

R 2

R 2

R 2

¥

Contact the main office and an
administrator or school counselor
will come to your location.

Contact the main office and an
administrator or school counselor

will come to your location.

R 2

When the student returns to
school, a Risk Assessment is
conducted and parents are
contacted.

When the student returns to
school, a Risk Assessment is
conducted and parents are
contacted.

h 2

Tell the administrator or school
counselor relevant information
and conduct a warm handoff.

Tell the administrator or school
counselor relevant information.

R 2

¥

n 2

R 2

A Risk Assessment is conducted
and parents are contacted.

A Risk Assessment is conducted and
parents are contacted. Parent
contact should be made for both the
student that made the threat and
the student that reported the threat.

Appropriate steps will be taken
pending the results of the Risk
Assessment.

Appropriate steps will be
taken pending the results of
the Risk Assessment.

¥

= 2

Appropriate steps will be taken
pending the results of the Risk

Assessment.

Appropriate steps will be taken
pending the results of the Risk

Assessment.

WHEN TO ACT “FACTS”

Feelings
Actions
Changes
Threats

Situations

IF IT DOESN'T FEEL RIGHT OR LOOK RIGHT, IT PROBABLY ISNT.

THAT IS THE TIME TO ACT.
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SCHOOL COUNSELING ADVISORY COMMITTEE

The Advisory Committee is a group of people appointed to assist the development of the school
counseling program. The committee reviews program goals and results and makes recommendations for
improvement. Members selected will share an interest and enthusiasm for the school counseling program.
Representation and group size should be taken into consideration. The Advisory Committee will be
facilitated by the Director of Student Services.

Membership may include (but not be limited to):
Teacher (if possible, one from each level)
Parent (if possible, one from each level)
School Counselors (if possible, one from each level)
Administrator

Community Member (non-parent)
Community Based Organizations
Business/Industry/Labor

School Board Member

Student(s)

Service Club(s) Representative

College (2 & 4 year) Representative
Mental Health Professional

Local Government Representative
University-level Counselor Educator

The role of the advisory committee is to:

Review and comment on the counseling program

Provide a forum for open dialogue between schools and community

Provide information on community and parental expectations for the counselingprogram
Act as a resource and support for the school counseling program

The advisory committee should meet at least twice a year

Adapted with permission from the Delaware Education Department

OUTCOME:

e Agenda and meeting minutes
¢ Annual Program Outcomes Report to the Board of Education
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2o

LT bchnnl Counseling Advisory Council
CONLTRSELD .
I o595 First semester Agenda

schoolk:

Wiesting Date/Tims:

Schoo! Counseling Program Vision Statsment:

schood Counseling Program hdission Statement:

Annual Student Outcome Goals (st alil:

Agenda Hems ot minimurmn]

Schn| Counselor
Facilitating DisCussion

Walcome & Introduction

schood Data surnmary Discussion/Feedback

Action Plans Discussion/Feedback
annual student Qutcome Goal Planis)

Classroom and Group ASCA Student Standards Action
Flam

Closing-the-Szp Action Planis)

Wl

WIL

Closure

The Mext heeting of the advisory Council is planned fior;
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— *bchnnl Counseling Advisory Council

OOl
“i“l RoniaTian First Semester Minutes

school:

MMeeting Date:

WIEETing STart Tims:

Members
Fresent/stakeholder
Position:

IL.  school Data Summary

L.  Action Plans

Arian Mesced 4 Peeos Faapem bis

Al Shadi vl Dot Oodl Masii]
Mebnulas

i r drtion Mesded & Perwos R bls

Classreszm and Greup Mindsets & Befasions Sctios Plan
Enulas

Artian Meschad 4 Peeos Fespem bs

Chivin g-1he-Gap Act ke Flash|
Pebnulas

I,

drtksn Mesced & Pemce Fauporm bls

I £

W

I

WL

Sirarbes

Arian Mesced 4 Peeos Faapem bis

hext Bdseting
Cate/Time:

Page 41 of 117



“SAVE" Legislation
Safe Schools against Violence in Education

Creating and maintaining a safe environment is everyone’s responsibility. The New York State
Education Department has made a commitment to provide positive learning for students in order to
achieve academic success. School climate is key to engaging students in their learning and promoting
academic, career and personal/social achievement. School counselors can be involved in the listed
provisions of the SAVE (Safe School against Violence in Education) Legislation:

1.

Developing a School Safety Plan:

All school members, including school counselors should participate in plan development.
Plans should utilize prevention in a comprehensive format.

Developing activities to encourage safe educational environment.

Identify school and student needs through the use of data.

Define roles and responsibilities of personnel.

®oo0 o

Coordinate Building Level Emergency Response Plans

a. Participate in emergency response team.

b. Work on establishing policies and procedures for communication with parents.
c. School safety training for students and staff.

d. Improve communication with students between students and staff.

Codes of Conduct

a. Promoting appropriate Dress and Language

b. Establish procedures for Parental Notification.

c. Develop procedures for referral and communication with outside agencies.

d. Provide prevention/intervention activities for code violations and disruption of students.

Removal of Students

a. Coordinate intervention activities for disruptive students.
b. Review educational plan for removed student.

c. Advocate for student at meetings.

Uniform Violent Incident Reporting

a. Review all data regarding violent incidents, number of suspensions, and ages and grades of
students disciplined.

b. Establish a prevention/intervention program for students.

Health Curriculum
a. School Counselors should participate in teams reviewing health curricula.
b. Provide classroom activities on prevention.

Child Abuse Reporting: School counselors are defined as mandated reporters.

Under the provisions of the SAVE Legislation, schools are mandated to provide instruction in Civility,
Citizenship and Character Education. This K-12 instruction reviews the principles of honesty, tolerance,
personal responsibility, and respect for others, observance of laws and rules, courtesy, dignity and other
positive traits.
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School counselors, under the standards of personal/social skills, have the ability to provide activities
related to Character Education. In a comprehensive program, school counselors give support to
classroom teachers mandated to provide the instruction in the above mentioned areas.

A comprehensive school counseling program with developmental activities can provide the following:
e Safer environment
e Improved interpersonal relationships
e Improved behavior
e Problem solving strategies
e Increased positive self-awareness
e Prevention of disruption or violent incidents
e Reduced dropout rates
e Understanding of the importance of learning

Adapted with permission from the NYS Education Department

School counselors are integral in developing a comprehensive school plan that establishes a safe
learning environment. The provisions of the SAVE Legislation allow for school counselors to create
activities that educate students on codes of conduct thereby reducing suspension and detention,
teaching civility, conflict resolution, tolerance and diversity and other areas of child development that
promote safety. School counselors embrace the opportunity to incorporate components of the SAVE
legislation at all levels of activities. If students are given a safer learning environment they are more
apt to achieve success.

One incident of bullying is one too many. Bullying in general and cyberbullying in particular are
becoming increasingly important concerns to educators, students, and parents and have created new
challenges for school administrators in their efforts to create and maintain safe and secure learning
environments. Students need to feel safe in order to maximize their academic and social potential.

Threats of cyberbullying and its continuous exposure to students make this a particularly important topic
for all school building administrators, teachers, and support staff to address. The fact that cyberbullying
has no geographic boundaries adds another level of complexityto the issue. Thus, students require clear
and unambiguous guidance so they do not become overwhelmed or feel as though they have to manage
the bullying alone.

The Dignity Act prohibits harassment against students by students and/or employees on school property,
as defined by Education Law 11(1), or at a school function, as defined by Education Law 11(2). For
purposed of the Dignity Act, harassment means the creation of a hostile environment by conduct or by
verbal threats, intimidation, or abuse that has or would have the effect of unreasonably and substantially
interfering with a student’s educational performance, opportunities or benefits, or mental, emotional, or
physical well-being; or conduct, verbal threats, intimidation, or abuse that reasonably causes or would
reasonably be expected to cause a student to hear for his or her physical safety; such conduct, verbal
threats, intimidation, or abuse includes, but is not limited to verbal threats, intimidation, or abuse based
on a person’s actual or perceived race, color, weight, national origin, ethnic group, religion, religious
practice, disability, sexual orientation, gender (defined to include gender identity or expression) orsex.

The Dignity Act further prohibits discrimination against students bystudents and/or employees on school
property or at a school function based on a person’s actual or perceived race, color, weight, national
origin, ethnic group, religion, religious practice, disability, sexual orientation, gender (defined to include
gender identity or expression) or sex.

Page 43 of 117



However, the Dignity Act does not prohibit the denial of admission into, or exclusion from, a course of
instruction based on a person’s gender (including gender identity or expression) that would be
permissible under Education Law 2854(2)(a) and 3201-a and Title IX of the Education Amendments of
1972 (20 USC 1681, et. Seq.), or prohibit, as discrimination based on disability, actions that would be
permissible under 504 of the Rehabilitation Act of 1973.

The Dignity Act also creates a framework for promoting a more positive school climate through, among
other things, training/professional development and classroom curricula.

The Dignity Act protect all New York public school students from discrimination and harassment by
students and/or employees on school property or at a school function, not just students who are the subject
of discrimination or harassment based on their actual or perceived race, color, weight, national origin,
ethnic group, religion, religious practice, disability, sexual orientation, gender (defined to include gender
identity or expression) or sex.

To comply with the Dignity Act, at least one staff member in each school must be designated as the DAC
(Dignity Act Coordinator) and be thoroughlytrained to handle human relations in the areas of race, color,
weight, national origin, ethnic group, religion, religious practice, disability, sexual orientation, gender
(defined to include gender identity or expression) or sex (Education Law 13[3]; 8 NYCRR 100.2[jj][4]).
The DAC must also be provided with training (1) which addresses the social patterns of harassment,
bullying and discrimination, including but not limited to those acts based on a person’s actual or
perceived race, color, weight, national origin, ethnic group, religion, religious practice, disability, sexual
orientation, gender (defined to include gender identity or expression) or sex; (2) in the identification and
mitigation of harassment, bullying and discrimination and (3) in strategies for effectively addressing
problems of exclusion, bias and aggression in educational settings (8 NYCRR 100.2[jj][4][iii-v]).

Each DAC must be employed by the school district, BOCES, or charter school, as applicable, and be
licensed and/or certified by the Commissioner as a classroom teacher, school counselor, school
psychologist, school nurse, school social worker, school administrator or supervisor, superintendent of
schools (8 NYCRR 100.2[jj][4][vi]). Itis recommended that the employee designated as the DAC bean
individual who is respected by the school community and whose recommendations and counsel will be
valued and heeded by all stakeholders. It is equally important that the individual is someone withwhom
both students and colleagues feel comfortable speaking regarding the serious and often difficult issues
of harassment, bullying, and or discrimination. When designating the DAC, keep in mind that the law
applies to student-to-student, as well as faculty/staff-to-student behaviors. The employee designated as
the DAC does not need to be the principal; however it should be someone with experience addressing and
resolving such issues within the school.

The Code of Conduct should also include statements that make it abundantly clear that cyberbullying is
a form of harassment and bullying and that both it and sexting are unacceptable and inappropriate and
on school grounds or at school-sponsored events or functions, using either school or personal technology.
Sexting incidents should be reported on the VADIR in either intimidation, harassment, menacing or
bullying (IHMB category 10) or other disruptive incidents (category 20), provided these reporting
thresholds are met: the incident is violent/disruptive; it occurred on school property/school sponsored
events; and it merits or would merit disciplinary actions. Disciplinary or referral actions may potentially
include the following:
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e Referral to counseling;

¢ Restorative approaches;

e Teacher removal (formal 3214 hearing);

e Suspension from class or activities; in-school equivalent of one full day;
activities or transportation for five (5) consecutive school days;

e Out of school suspension: equivalent of one full day;

e Transfer to alternative setting; or

e Referral to law enforcement

This guidance is meant to provide ideas to address the issue of cyberbullying. You are invited to

contact the NYS Education Department’s Office of Student Support Services at (518) 486-
6090 or the www.p12 nysed.gov/dignityact if you require additional assistance.
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Guidance Programs and Comprehensive Developmental School Counseling/Guidance Programs Commissioner’s Regulation §100.2(j)

Introduction

New Regulations Effective July 1, 2019

Amendments to subdivision (j) of section 100.2 of the Regulations of the Commissioner of Education were adopted by the
Board of Regents effective July 1, 2017. The amended regulations govern comprehensive developmental school counseling
programs beginning with the 2019-2020 school year. The full text of the regulation is available here:
http://www.regents.nysed.gov/common/regents/files/517brcal4.pdf
This guidance document is designed to provide additional direction for school districts as they implement the amended
regulations.

The New York State Education Department (“The Department”) amended the school counseling regulations in an effort to
help increase opportunities for all students to be successful. It is important for students to have access to a certified or licensed
school counselor in the early years to help inspire young students to strive for success and consider college and career
opportunities. Access does not necessarily mean that every elementary school must hire a full-time counselor; but requirements
such as core curriculum instruction do require that the time of a certified school counselor be included in the elementary
program. Every school district will need to make personnel decisions based on student needs and current staffing configurations.
It is important to emphasize the positive effects that school social workers, school psychologists, school counselors, school nurses,
health educators, teachers, and parents have on student success when they collaborate and work as a team, offering their
respective professional expertise to support the “whole child.”

The Department’s Every Student Succeeds Act (ESSA) State Plan aligns with these amended school counseling regulations
by including provisions that encourage schools and districts to adopt a “Whole School, Whole Community, Whole Child” multi-
tiered model to promote positive school climates that, in turn, improve student outcomes. School climate is the way school culture
affects a child’s sense of safety and acceptance, and consequently, is a critical determinant of their ability to focus on the task of
learning.! Research shows that the whole child approach with an emphasis on social emotional learning (SEL) will lead to improved
outcomes for children. In fact, the quality of the school climate may be the single most predictive factor in any school’s capacity to
promote student achievement.?

1 Dessel, A. (2010) Prejudice in schools: promotion of an inclusive culture and climate. Education and Urban Society, 42(4),407-429

2 Shindler, J., Jones, A.D., Taylor, C., Cardenia, H. (20-16). The school climate-student achievement connection: If we want achievement gains, we need to begin by improving climate. Journal of School
Administration and Development 1(1), 9-16.
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Guidance Programs and Comprehensive Developmental School Counseling/Guidance Programs Commissioner’s Regulation §100.2(j)

Current Requlations Effective Until June 30, 2019

Prior to September 2019, the previous requirements, which have been in place since the mid-1970’s, continue to remain in effect for
grades K-12.2 The previous regulations require school districts to have a guidance program for all students. However, because these
regulations have not been updated in several decades, in preparation for the effective date of the amendments, districts should review their
current program to highlight any areas needing immediate attention.

Commissioner’s Regulations do not contain requirements for charter schools. Charter schools are required to provide supports and
services to students enrolled in the charter school pursuant to the school’s charter and applicable State and federal laws. The Department
advises charter schools to review their program in light of advances in the profession of school counseling to include best practices and
evidence-based approaches.

For non-public schools, the previous regulations, which specifies that each nonpublic secondary school shall provide a guidance and
counseling program for students in grades 7-12, remains in effect. The Department advises nonpublic schools to review their program in
light of advances in the profession of school counseling to include best practices and evidence-based approaches.

Guidance Chart for Implementation of Requlatory Amendments in 2019-20 School Year

The chart on the following pages breaks down the terms of the regulations into smaller sections and provides both related information
and guidance to assist school districts as they plan for implementation of the regulatory amendments by July 1, 2019. The chart also
references several sample documents that are included as appendices.

38 NYCRR §100.2(j).
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ELMIRA CITY SCHOOL DISTRICT

Career Plan

Elementary Level—Pre-Kindergarten

Directions: With the help of your teacher, print your first and last name, the name of your school, and the name of your teacher.

Name:

School:

Teacher:

REVIEW OF STUDENT PLAN

Possible Participants (Initials)

Grade

Date of Review

Student:

Teacher:

Parent/Guardian

Pre-Kindergarten

117



Directions: Draw a picture to show what you would like to be when you grow up. Then, complete the sentence below to

tell about your picture. If you have time, you may color the picture.
“What I Want To Be When I Grow Up” .

I would like to be

f 117



Directions: Draw a picture to show something you like to do. Then, complete the sentence below to tell about your

picture. If you have time, you may color the picture.

“What I Like To Do Outside of School”

I like to
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ELMIRA CITY SCHOOL DISTRICT

Career Plan

Elementary Level—Kindergarten

Directions: With the help of your teacher, print your first and last name, the name of your school, and the name of your teacher.

Name:

School:

Teacher:

REVIEW OF STUDENT PLAN

Possible Participants (Initials)

Grade

Date of Review

Student:

Teacher:

Parent/Guardian

Kindergarten

17



Directions: Draw a picture to show what you would like to be when you grow up. Then, complete the sentence below to

tell about your picture. If you have time, you may color the picture.
“What I Want To Be When I Grow Up” .

I would like to be

f 117



Directions: Draw a picture to show something you like to do. Then, complete the sentence below to tell about your

picture. If you have time, you may color the picture.

“What I Like To Do Outside of School”

I like to

of 117



ELMIRA CITY SCHOOL DISTRICT

Career Plan

Elementary Level—First Grade

Directions: With the help of your teacher, print your first and last name, the name of your school, and the name of your teacher.

Name:

School:

Teacher:

REVIEW OF STUDENT PLAN

Possible Participants (Initials)

Grade

Date of Review

Student:

Teacher:

Parent/Guardian

First

f117



Directions: Draw a picture to show what you would like to be when you grow up. Then, complete the sentence below to

tell about your picture. If you have time, you may color the picture.
“What I Want To Be When I Grow Up” .

I would like to be

of 117



Directions: Draw a picture to show something you like to do. Then, complete the sentence below to tell about your

picture. If yvou have time, you may color the picture.

“Something I Like To Do Outside of School”

I like to

F117



Directions: Draw a picture to show a community helper job you learned about this year. Then, complete the sentence below to

tell about your picture. If you have time, you may color the picture.
“A Community Helper Job I Learned About” .

I learned about
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ELMIRA CITY SCHOOL DISTRICT

Career Plan

Elementary Level—Second Grade

Directions: With the help of your teacher, print your first and last name, the name of your school, and the name of your teacher.

Name:

School:

Teacher:

REVIEW OF STUDENT PLAN

Possible Participants (Initials)

Grade

Date of Review

Student:

Teacher:

Parent/Guardian

Second

A7



Directions: Draw a picture to show what you would like to be when you grow up. Then, complete the sentence below to

tell about your picture. If you have time, you may color the picture.
“What I Want To Be When I Grow Up” .

of 117



Directions: Draw a picture to show something you like to do. Then, complete the sentence below to tell about your

picture. If you have time, you may color the picture.

“Something I Like to Do Qutside of School”

)0 of 117



Directions: Draw a picture to show a community helper that you learned about this year. Then, complete the sentence below
to tell about your picture. If you have time, you may color the picture.

“A Community Helper Job I Learned About This Year” .

f 117



Directions: Draw a picture to show what you would like to do better. Then, complete the sentence below to tell about your
picture. If you have time, you may color the picture.

“Something I Need To Do Better” +

?of 117



ELMIRA CITY SCHOOL DISTRICT

Career Plan

Elementary Level—Third Grade

Directions: With the help of your teacher, print your first and last name, the name of your school, and the name of your teacher.

Name:

School:

Teacher:

REVIEW OF STUDENT PLAN

Possible Participants (Initials)

Grade

Date of Review

Student:

Teacher:

Parent/Guardian

Third

f117
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1. Personal Data

Name:

NEW YORK STATE EDUCATION DEPARTMENT

Career Plan

Elementary Level—Grades 4 and Up

Student Identification Number:

School:

2. Review of Student Career Plan

Possible Participants (Initials)
Grade Date of Parent/
Level: Review: Student: Guardian: | Teacher: Other
3.  Knowledge
A “Who am 1?”
1. My interests: Personal interests (things | like to do) and school interests (subjects I enjoy)
Grade
Level: Personal Interests: School Interests:

2. Things I am good at:

Grade
Level:

Things I am good at:
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3. Things I don’t like to do:
Grade
Level: Things I don’t like to do:
4. Things I need to get better at doing:
Grade
Level: Things I need to get better at doing: Because:
B. “Where am | going?”
1. School, Work or Community Activities: School, work or community activities and projects | have
completed that might help me in a future career:
Grade
Level: Activities/Projects:
2. Careers of interest:

Grade
Level:

I know about the following kinds of
work:

Skills needed for this
work:

Education needed for this
work:
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C.

1.

“How do I get there?”

Goals and Next Steps:

Grade
Level:

I have developed the following goals
for myself:

As a result, I am going to:

Check
off goals
reached:
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3.  Skills/Application “What am I learning?”, “What do I need to know?”

Directions:  The following skills are important for success in life and in work. Describe a classroom activity that
helped you gain each skill and identify the subject in which it was taught. Tell how you may use the

skill in your life and future work.

Skills:

Activity/Subject:

How | May Use It

Basic Skills: Read, write, listen, and
speak to others and use math to solve
problems.

Thinking Skills: Make decisions
and solve problems.

Personal Qualities: Show qualities
that lead to responsible behavior
such as honesty and self-control.

Interpersonal: Cooperate, work as a
member of a team, get along with
others.

Technology: Identify and use
appropriate technology to complete a
task.

Managing Information: Find and
use information.

Managing Resources: Use time,
money and materials to complete a
task.

Systems: ldentify a system and
some of its parts.
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Culminating Activity

Directions:

Describe the activity you completed and what you learned.

Activity:

What | Learned:
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7th-gfh Grade Individual Graduation Plan (IGP) Grade: 2021-2022 Counselor:

REVIEW OF STUDENT RECORD

How do you think you are doing overall as a student in school?

Attendance: Behavior/Discipline:
Grades: State Assessments/NWEA:
Do you know what it takes to graduate from High School? How many credits do yvou need?

SOCIAL/EMOTIONAL DEVELOPMENT REVIEW

What activities do you enjoy doing the most outside of school?

What are your favorite subjects in school?

How do yvou feel about your relationships are with others? Peers/teachers/etc.?

Who are your supports at home and in school?

What is one way that you keep calm, balanced, and have proper responses to stressful situations?
How do you take care of yourself (sel-care)? How do you seek help when you need it?

|5 your current behavior helping you achieve your goals?

ACADEMIC SKILLS REVIEW

What is going well for you this school vear?

Are you getting your work done and, if not, what is getting in the way?

What is one thing you could improve in school or personally?
COLLEGE/CAREER READINESS REVIEW

What do vou want to do after you graduate?

What do vou think you need academically to achieve that goal?

What extracurricular, enrichment and community activities are you involved in?

FOLLOW UP
What can | do to help you? And what can vou do to be more successful in school and at home?
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High School Graduation Progress

Student Cohort Graduation Unweighted
Mame: Year: Year GPA:
Social Sciences and Histol Physical Education Elective Courses Req'd Total of 3.50
Global History | 91 1.00 || Living Env 8 a0 1.00 i i PE 951 ag 0.25| | Core courses below, in excess of requirements,
! ' Studio in Art 498 1.00 )
Global History Il 86 1.00 || Earth Science 86 1.00 PEGS2 ag 0.25 may be counted toward elective credits.
US Hist & Gov g2 100 Chemistry ag 1.00 You have earned 1.00 out of 1.00 credits. PE S1 100 0.95 Art
Macro Econ ACE a0 0.50 Anatomy & Physio 91 1.00 PE S2 . Studio in Ar [+T:3 1.00
Amer Fed Gov Ace 92 0.50 - PE 52 100 0.25 Business
You havs sered 400 out of 450 cradlis. || 700 Y nn-ﬂﬂﬂnﬁuﬂﬁ“”g credits. PE &2 : Mm_.mmﬁ_% __M__.._._“ EHM__: 9 0.50
NYS breakdown: 1 US History, 1 Life Science, 1 Physical Science, Physical Ed 100 1.00 | |Family Consumer Science
2 Global History & Geography, and 1 Life or Physical Science Food/Nutriti as 1.00
80 Economics, .50 Part. in Gov't You have earned 2.00 out of 2.00 credits | | ~O0G/NUInlIoN :
Language Arts
Spanish 2 a9 1.00
Spanish 3 81 1.00
Mathematics Foreign Language and Literature Health BOCES
English 9 a0 1.00 | |Algebra | 9 a1 1.00 | | Spanish 1B 2] 1.00 || Health 100 0.50 | |NV EduHuman Ser
English 10H o7 1.00 | | Geometry 88 1.00
English 11H 86 1.00 | |Algebra II 88 1.00 | | You have earned 1.00 out of 1.00 credits. You have earned 0.50 out of 0.50 credits
You have earned 3.00 out of 4.00 credits. | |Si2uStEs Ace
You have earned 3.00 out of 3.00 credits.
Regents Exams A NYS Regents Diploma requires a 65 or higher on one Unexcused All-Day Absences Actual Credits: 22.00
English Language and Literature exam in each of the four core areas (ELA, Math, Science, 2021-2022 0 Required Credits: 22 00
Regents Common Core ELA EX Social Studies) plus one additional exam in a core area 2020-2021 1 Mote: Highlited courses
Life and Phiysical Sclences for a total of S exams. Advanced Regents requires 8 2019-2020 0 reflect current enrolliment.
Regents Living Environment a0 exams. See for details and special situations: 2018-2019 5
Regents Phy Set/Chemistry Ex http:/fwww.nysed.gov/common/nysed/files/programs/cur 4-Year Total Days: 6
Regents Phy Set/Earth Sci 76 riculum-instruction/diplomarequirementsfinal011019_pdf
Mathematics
Regents Common Core Algebra | 81
Regents Common Core Algebra || ExX
Regents Common Core Geomelry 7
Social Sciences and Histol
Regents Global History 9
Regents US History&Gov't 84
Mote: Highlighted exams are below the 65 threshold.
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Individual Graduation Plan Grade
REVIEW OF STUDENT RECORD

How do you think you are doing overall as a student in school?

Attendance
Behavior/Discipline
Grades

State Assessments/NWEA

Do you know what it takes to graduate from High School?

SOCIAL/EMOTIONAL DEVELOPMENT REVIEW

How do you feel your relationships are with others? Peers/teachersietc.?

Is your current behavior helping you achieve your goals?

Who are your supports? Inside of school? Outside of school?

What's one way that you keep yourself calm, balanced and have proper responses to stressful situations?

How do you take care of yourself (self-care)? How do you seek help when you need it?

ACADEMIC SKILLS REVIEW
What is one thing that is going well for you this school year?

Are you getting your work done and, if not, what is getting in the way?

What are your future goals? Based on your current academic performance, are you on track to achieve these goals?

COLLEGE/CAREER READINESS REVIEW

What do you want to do after you graduate?
What do you think you need academically to achieve that goal?

What extracurricular or enrichment activities are you involved in?

FOLLOW UP

What can we do to help you? How can you be more successful in achieving your goals?

2020-2021

Counselor:

Please review this form with your child, sign below, and return it to school. If
there's anything you would like myself or any future school counselors to

of 117

know, please include those items in the comment section at right

Student Signature

(College/Career Aspirations, Academic Performance, SociallEmotional
Concerns, and any other input that you feel is valuable.)

Parent Signature

AME2021



CASEL'S SEL FRAMEWORK:

What Are the Core Competence Areas COMMUNIT|Eg
and Where Are They Promoted?

2 76 of 117

Social and emotional learning (SEL) is
an integral part of education and human
development. SEL is the process through
which all young people and adults acquire
and apply the knowledge, skills, and
attitudes to develop healthy identities,
manage emotions and achieve personal
and collective goals, feel and show
empathy for others, establish and
maintain supportive relationships, and
make responsible and caring decisions.

SEL advances educational equity and
excellence through authentic school-
family-community partnerships to
establish learning environments and
experiences that feature trusting and
collaborative relationships, rigorous and
meaningful curriculum and instruction,
and ongoing evaluation. SEL can help
address various forms of inequity and
empower young people and adults to
co-create thriving schools and contribute
to safe, healthy, and just communities.

Learn more: www.casel.org/what-is-SEL
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e
THE CASEL 5:
Ihe CASEL &

addresses five
broad, interrelated
areas of

[ _”__:m”______u___“ ] .._—.___
examples for each:
self-owareness,
self-management,
socio! O EFESS,
refationshin skifls,
and responsible
decision-making, The
CASEL b can be
taught and applied
at various develop
mental stages from
childhood to adult
hood and acrass
diverse cultural
contexts to articu-
late what students
should know and
be able to do for
academic success,
school and civic en-
gagement, health
and wellness, and
fulfilling careers,

wwiw.casel.orgwhat-is-SEL

SELF-AWARENESS: The abilities to understand one’s own

emotions, thoughts, and values and how they influence
behavior across contexts. This includes capacities to
recognize ane’s strengths and limitations with a well-
grounded sense of confidence and purpose. Such as:

* Integrating personal and social identities

" ® ® & # 8 ® @

Identifying personal, cultural, and linguistic assets
ldentifying one’s emations

Demaonstrating honesty and integrity

Linking feelings, values, and thoughts

Examining prejudices and biases

Experiencing self-efficacy

Having a growth mindset

Developing interests and a sense of purpose

SOCIAL AWAREMESS: The abilities to understand the
perspectives of and empathize with others, including
those from diverse backgrounds, cultures, & contexts.
This includes the capacities to feel compassian far athers,
understand broader historical and social norms for baha-
ier in different settings, and recognize family, school, and
community resources and supports, Such as:

* Taking others’ perspectives

" ® ® ® @ ® @

Recognizing strengths in others

Demanstrating empathy and compassion

Showing concern for the feelings of others
Understanding and expressing gratitudae

ldentifying diverse sacial narms, including unjust ones
Recognizing situational demands and oppartunities
Understanding the influences of organizations/systems

on behavior

Such as:
-

of 117

SELF-MANAGEMEMNT: The abilities to manage one’s emo-
tions, thoughts, and behaviors effectively in different situ-
ations and to achieve goals and aspirations. This includes
the capacities to delay gratification, manage stress, and
feel motivation & agency to accomplish personal/collective
goals. 5uch as:

* Managing one’s emaotions

» |dentifying and using stress-management strategies
Exhibiting sell-discipline and self-motivation
Setting personal and collective goals
Using planning and organizational skills
Showing the courage to take initiative
Demonstrating personal and collactive agency

LI T

RELATIONSHIP SKILLS: The abilities to establish and main-
tain healthy and supportive relationships and to effectively
navigate settings with diverse individuals and groups.This
includes the capacities to communicate clearly, listen ac-
tively, cooperate, work collaboratively to problem solve and
negotiate conflict constructively, navigate settings with dif-
fering social and cultural demands and opportunities, provide
leadership, and seek or offer help when needed, Such as:

¢«  Communicating effectively
Developing positive relationships
Demonstrating cullural competency
Practicing teamwork and collaborative problem-solving
Resolving conflicts canstructivaly
Resisting negative social pressure
Showing leadership in groups
seeking or offering support and help when needed
Standing wp for the rights of others

- W O R W W W

The abilities to make caring and constructive choices about personal behavier and
social interactions across diverse situations. This includes the capacities to consider ethical standards and safety con-
cerns, and to evaluate the benefits and consequences of various actions for personal, social, and collective well-being.

Demaonstrating curiosity and open-mindedness

Identifying solutions for personal and social problems

Learning to make a reasoned judgment after
analyzing infarmation, data, facts

Anticipating and evaluating the consequences of one’s »

actions

* Recognizing how critical thinking skills are useful
both inside & outside of school

* Reflecting on one’s role to promote personal, family,

and community well-baing

Evaluating personal, interpersonal, community, and

institutional impacts

B



Dur framework takes a systemic approach that emphasizes the importance of establishing equitable learning environments

and coordinating practices across key settings to enhance all students’ social, emotional, and academic learning. We believe

it is most beneficial to integrate SEL throughout the school's academic curricula and culture, across the broader contexts of
-—-—l—m :m_J\. schoolwide practices and “._;,.k.___._mw_ and :._:.m_.m__._ ongoing collaboration with families and commurnity organizations, These coor-
mm.—..—.—zmm“ dinated efforts should foster youth voice, agency, and engagement; establish supportive classroom and school climates and

approaches lo discipling; enhance adult SEL compelence; and establish authentic family and communily partnerships

CLASSRO0OMS, Research has shown that social and emotional competence can be enhanced using a variety of clasroom-
based approaches such as: [a) explicit instruction through which social and emotional skills and attitudes are taught and prac-
ticed in developmentally, contextually, and culturally responsive ways; |b] teaching practices such as cooperative learning and
project-based learning; and |c) integration of SEL and academic curriculum such as language arts, math, science, social stud-
ies, health, and performing arts, High-quality SEL instruction has four elements represented by the acronym SAFE: Sequenced -
following a coordinated set of training approaches to foster the development of competencies; Active - emphasizing active forms
of learning to help students practice and master new skills; Focused - implementing curriculum that intentionally emphasizes
the development of SEL competencies; and Explicit - defining and targeting specific skills, attitudes, and knowledge,

SEL instruction is carried out most effectively in nurturing, safe environments characterized by positive, caring relationships
among students and teachers. To facilitate age-appropriate and culturally responsive instruction, adults must understand and
appreciate the unique strengths and needs of each student and support students’ identities, When adults incorporate students’
personal experiences and cultural backgrounds and seek their input, they create an inclusive classroom environment where stu-
dents are partners in the educational process, elevating their own agency. Strong relationships between adults and students can
facilitate co-learning, foster student and adull growth, and generate collaborative solutions to shared concerns.

SCHOOLS. Effectively integrating SEL schoolwide involves ongeing planning, implementation, evaluation, and continuous im-
provement by all members of the school community. SEL efforts bath contribute to and depend upon a school climate where all
students and adults feel respected, supported, and engaged.

Because the school setting includes many contexts—classrooms, hallways, cafeteria, playground, bus—tostering a healthy
school climate and culture requires active engagement from all adults and students, A strong school culture is rooted in stu-
dents’ sense of belonging, with evidence that suggests that it plays a crucial role in students’ engagement. SEL also offers an
opportunity to enhance existing systems of student support by integrating SEL goals and practices with universal, targeted, and
intensive academic and behavieral supports. By coordinating and building upen SEL practices and programs, schools can create
an environment that infuses SEL into every part of students’ educational experience and —
promates positive social, emotional, and academic outcomes for all students. Y

Continue to families/caregivers and communities...

www.casel.org/what-is-SEL
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THE KEY SETTINGS (cont)

FAMILIES/CAREGIVERS. When schools and families form authentic partnerships, they can build strong connections that reinforce
students’ social and emotional development. Families and caregivers are children's first teachers, and bring deep expertise about
their development, experiences, culture, and learning needs, These insights and perspectives are critical to informing, supporting, and
sustaining SEL efforts. Research suggests that evidence-based SEL programs are more effective when they extend into the home, and
families are far more likely ta farm partnerships with schools when their schools’ norms, values, and cultural representations reflect
their own experiences. Schools need inclusive decision-making processes that ensure that families—particularly those from historically
marginalized groups—are part of planning, implementing, and continuously improving SEL.

Schools can also create other avenues for family partnership that may include creating ongoing two-way communication with families,
helping caregivers understand child development, helping teachers understand family backgrounds and cultures, providing cpportuni-
ties for families to volunteer in schools, extending learning activities and discussions inte homes, and cocrdinating family services with
cammunity partners, These effarts should engage families in understanding, experiencing, informing, and supporting the social and
emotional development of their students.

COMMUNITIES. Community partners often provide safe and developmentally rich settings for learning and development,

have deep understanding of commmunity needs and assets, are seen as trusted partners by families and students, and

have cannections to additional supperts and services that school and families need. Community pragrams alsa offer opportunities for
young people to practice their social and emotional skills in settings that are both personally relevant and can open opportunities for
their future. To integrate SEL efforts across the school day and out-of-school time, school staff and community partners should align on
commaon language and coordinate strategies and communication around SEL-related efforts and initiatives.

Students, families, schoaols, and cammunities are all part of broader systems that shape l2arning, development, and ex-
periences. Inequities based on race, ethnicity, class, language, gender identity, sexual orientation, and other factors are
deeply ingrained in the vast majority of these systems and impact young people and adult social, emotional, and academic
learning. While SEL alone will not solve longstanding and deep-seated inequities in the education system, it can create
the conditions needed for individuals and schools to examine and interrupt ineguitable policies and practices, create

_ rmore inclusive learning enviranmeants, and reveal and nurture the interests and assets of all individuals,

www.casel.org/what=is-SEL
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New York State
EDUCATION DEPARTMENT

Knowledge » Skill » Opportunity

NEW YORK STATE
SOCIAL EMOTIONAL LEARNING BENCHMARKS

Research suggests that student learning benchmarks (or standards) may increase the likelihood that students will recelve better instruction in Social

Emotional Learning (SEL), experience improved school connectedness, and become better learners (Osher & Kendzliora, 2008 and Jones & Bouffard,

2012),

To enable students to take full advantage of educational opportunities throughout their school experience In grades K-12 and, equally important, to
prepare them for college and/or career, the School Climate and Student Engagement Workgroup of the New York State Safe Schools Task Force have

identified the following goals to guide SEL benchmarks for New York State schools:

1. Develop self-awareness and self-management skills essential to success in school and In life,
2. Use social awareness and interpersonal skills to establish and maintain positive relationships.
3. Demonstrate ethical decision-making skills and responsible behaviors in personal, school, and community contexts,

In the following pages, these goals are further explained, with associated benchmarks provided for voluntary use at the early elementary (K-3), late

elementary (4-5), middle school (6-8), early high school (9-10), and late high school (11-12) levels.

August 2018
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Goal 1: Develop self-awareness and self-management skills essential to success in school and in life.

Enowing one's emotions, how to manage thern, and ways to express them constructively are essential life skills. These skills enable one to handle
stress, control impulses, and motivate oneself to persevere when faced with personal, academic, or work-related obstacles. A related set of skills
involves accurately assessing one’s abilities and interests, building upon strengths, making effective use of family, school, and community
supports and resources, Finally, it is critical for an individual to be able to establish and monitor one’s own progress toward achieving goals,
whether personal, academic, and career or work-related, These social emotional skills, thought processes and behavioral strategies can ba
cantributing factors to one’s sense of self-confidence and sense of optimism as they provide a strong foundation for achieving success in school

arnd in life,

Grade Level Early Elementary Late Elementary Middle Schoal

(K-3) (4-5) (6-8)
A, ldentify and | 1A 1a. Recognize and 1A.2a, Describe a range of | 1A.3a, Analyze factors
manage one's describe emotions and emations and the that create stress or
emotions and how they are linked to situations that cause matlvate successiul
behavior. bhaviar. them, perfermance,
1A.1b. Demonstrate 1A.2b, Describe and 1A.3b. Apply strategles to

contral of iImpulsive
behavior,

demonstrate ways to
express emotions in a
constructive manner,
1A.2¢. Demonstrate
control of behaviors that
interfere with time on
task.

manage stress and to
motivate oneself to
constructively address
challenges,

1A.3¢c. Demonstrate the
capacity to malntain
concentration on a task,

Early HS

{9-10)

1444, Analyre how
thoughts and emotions
affect decislon making and
responsible behavior,
14.4b, Ganerate ways to
develop more positive
attitudes,

1A.4¢. Demonstrate the
capacity to shift one's
focus between tasks and
rmalntain concentration on
one's goal,

Late HS
{11-12)

1A. 50, Evaluate how
expressing one's emotions
in different situations
affects others,

1A,5b. Evaluate how
expressing more positive
attitudes influences
othars,

1A, 5¢, Demonstrate the
ability to adjust one's
behavior in response to
changes in one's
envirenment or bo
changes in one's goal(s).
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peer, school, and
community strengths and
supparts,

members, peers, schoaol
personnel, and community
Mmembers can support
responsible behavior and

Grade Level Early Elementary Late Elementary Middle School
(K-3) (4-5) |6-8)
B. Recognize 1B.1a. Describe one's 1B.2a, Describe personal | 1B.3a. Analyze- how
personal likes, dislikes, needs, strengths/skills and personal strengths and
gualities and wants, strengths, interests that one wants | areas in need of
external challenges, and opinions. | to develop, impravement influence
supports, 1B.1b. Identify family, 1B.2b. Explain how family | choices and autcomes,

1B.3b, Analyze how
making use of school and
community supports and
apportunities can help

Early HS

(5-10)

1B.4a. Set priorities that
build on strengths and
identify areas far
improvemeant.

1B.4b. Analyre how
positive adult role models
and support systems
contribute to personal
growth and achievement
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Late HS
(11-12)

1B.5a. Implement a plan
to build on a personal
strength, meet a personal
reed, or address a
personal challenge.
1B.5b, Implement a plan
to build on a personal
strength to meet a need,
or address & challenge

skills related to
achieving
personal and
academic goals,

learning is important in
helping students achieve
personal goals,

1C.1b. Identify goals for
persenal behavior
progress, achlevement, or
SUCCESS,

in setting and working
toward goal achievement,
1C.2b. Monitar progress
on achleving a shart-term
personal goal.

goal and develop a plan
for achieving it,

1C.3b. Anakyie why one
achieved or did not
achieve a goal,

b make use of resources
ta overcome obstacles to
achieve goals.

1C.4b, Apply strategies to
overcome abstacles to
goal achlevement,

school success. one surmount challenges | in school and in life, facing one's community.
and contribute to 1B.5¢. Evaluate how
achieverment In school and developing interests and
in life, “Biving back™filling useful
roles support school and
life success
C. Demonstrate | 1C.1a, Describe why 1C.2a, Describe the steps | 1C.3a, Set a short-term 1C. 40, Identity strategles | 1C.5a. Set a past-

secondary goal with action
steps, timeframes, and
criteria for evaluating
achlevement.

1C.5b. Menitor progress
toward achieving a goal
and evaluate one's
performance against
criteria.
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Goal 2: Use social awareness and interpersonal skills to establish and maintain positive relationships.

The ahility to recognize the thoughts, feelings, and perspectives of other individuals, including ideas and viewpaoints that are different from one’s
own, and to empathize with others from diverse backgrounds, is central to forming and maintaining pasitive relationships at all life stages. Equally
impartant to establishing positive peer, family, and work relationships are strategies and skills that enable one to adapt one’s behavior in various
settings, cooperate and collaborate with another person or in a group, communicate respectfully, and constructively resolve conflicts with others.

Grade Level Early Elementary Late Elementary Middle School Early HS
(K-3) (4-5) (6-8) (9-10)
A. Recognize 2A.1a. Recognize that 2A.2a. ldentify verbal, 2A.3a. Hypothesize 2A4a. Analyze similarities | 2A.5a. Demonstrate how
the feelings and | others may experience physical, and situational | others” feelings and and differences between | to express understanding
perspectives of | situations differently fram | cues that indicate how perspectives in a variety ane's own and others' of those who hold
others. oneself, others may feel. of situations and explain | perspectives, different opinions.
2A.1b, Use listening skills | 28.2b, Describe the the reasons for one’s 28.4h, Use 2A.5b. Demonstrate ways
to identify the feelings expressed feelings and conjecture. communication skills to to express empathy for
and perspectives of perspectives of others, 2A.3b. Analyze how one's | gain understanding of others,
others, behavior may affect others’ feelings and
others. perspectives.
B. Recognize 2B.1a. Describe the ways | 2B.2a. Identify differences | 2B.3a. Explain how 2B.4a, Analyze the origins | 2B.5a. Evaluate strategies
individual and that people are similar among, and contributions | individual, social, and and negative effects of for being respectful of
Eroup and different. of, various social and cultural differences may stereatyping and others and opposing
similarities and | 2B.1b. Describe positive cultural groups, increase vulnerability to prejudice, stereatyping and
differences. gualities in others, 2B.2b. Demonstrate how | bullying and identify ways | 2B.4b. Demanstrate prejudice,
to interact positively with | to address it. respect for individuals 2B.5b. Evaluate how
. those who are different | 2B.3b. Analyze the effects | from different social and | advocacy for the well-
from aneself. of taking action to oppose | cultural groups. being and rights of others
bullying and,/or bias based contributes to the
behavior based on common good.
individual and group
differamces.

d|FPage

30f 117



of 117

Grade Level Early Elementary Late Elementary Middle School Early HS Late HS
(K-3) (4-5) (6-8) {9-10) (11-12)

C: Use 2C. 1a, Identify ways to 2C.2a, Describe 2C.3a. Analyze ways to 2C.4a. Evaluate the effects| 2C.5a, Evaluate the

communication | work and play well with approaches for making establish positive of requesting support application of

and soclal skills | others, and keeping friends, relationships with others, | from and providing communication and social

to interact 2C 1k, Demanstrate 2C.2b. Analyze ways to 2C.3b, Demonstrate suppaort to others, skills in daily interactions

effectively with | adaptability and work effectively in growps. | cooperation and 2C.4b, Evaluate one’s with peers, teachers, and

others. appropriate social teamwork to promaote contribution in groups as a| families,

bahavior at school, group effectiveness, member and leader. 2C.5b, Plan, implement,

and evaluate one's
participation in a group
project,

D, Demonstrate | 20.1a, Identify problems | 2D,2a, Describe causes 2D.3a. Evaluate strategles | 20.4a, Analyze how active | 2D.5a, Evaluate the

the ability to and conflicts commanly and consequences af for preventing and listening, "I" statements effects of using

prevent, experienced by peers, canflicts. resolving Interpersonal and other communication | collaborative negotiation

manage, and 20.1b. Identify 20.2b. Apply constructive | problems, strategies halp to resolve | skills to reach win-win

rasolve approaches to resolving approaches in resolving 20.3b, Define unhealthy | conflicts, solutlans,

Interpersonal conflicts constructively. conflicts. peer pressure and 2D.4b, Analyre how 20.5b, Evaluate current

conflicts in evaluate strategies for conflict- resolution skills | conflict-resolution skills

constructive resisting it contribute to work within | and plan how to improve

Wy, a group, them,

2
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Goal 3: Demonstrate ethical decision-making skills and responsible behaviors in personal, school, and community contexts.

The ability to make ethical decisions and behave responsibly, taking into account the well-being of athers as well as one's own, are
essential to benefitting the good of the whole - whether family, peers, colleagues, neighbors, or members of the community at large. Itis the
foundation of responsible citizenship in a democratic society. Every individual at all life stages needs the capacity to make ethical decisions

and solve problems by accurately defining the

consequences of each, and having the ability to evaluate and learn from the outcomes of one’s decision making.

Grade Level

Early Elementary
(K-3)

Late Elementary
(4-5)

Middle School
(6-8)

A Consider ethical,
safety, and societal
factors in making
decisions,

3A.1a. Explaln why acts
that hurt athers are wrong,
3A.1b. Identity social
norms and safety
considerations that gulde
behavior,

3A.2a, Demonstrate the
ability to respect the rights
of self and athers.

3A.2b. Demonstrate
knowledge of how soclal
narms affect decisian
making and behaviar,

JA. 34, Evaluate how
honesty, respect, falrmess,
and compassion enable
one to take the needs of
others inte account when
making decisions,

3A.3b. Analyze the
reasons for school and
societal rules,

Early HS

(9-10)

3A.4a, Demonstrate
personal responsibility in
miaking ethical decisions,
AAdb, Evaluate how social
norms and the
expectations of different
soclal groups, including
dealing with the
expectations of those in
autharity in various
settings, influegnce
personal decisions and
actions.

decisions to be made, being able to generate alternative solutions, anticipate the

Late HS

(11-12)
3A.5a, Apply ethical
reasoning to evaluate
societal practices,
3A.5b. Examine how the
narms of different
societies and cultures
influence thoir members’
decisions and behaviors,
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Grade Leval

Early Elementary
(K-3)

Late Elemantary
(4-5)

Middle School
(6-8)

B: Apply decision-
making skills to
deal responsibly
with daily
academic and social
situations,

3B.1a. Identify a range of
decisions that students
rmake at school and at
home,

3B.1b. Make positive
cholces when Interacting
with classmates,

3B.2a. ldentify and apply
the steps of systematic
decislon making.

3B.2b. Generate
alternative solutions and
evaluate thalr
conseguences for a range
of academic and social
situations,

3B.3a. Analyze how
decision-making skills have
an impact on study habits,
academic performance,
and interpersonal
relationships.

3B.3b. Evaluate strategies
for reslsting pressures to
engage in unsale or
unethical activities.

Early HS

(9-10)

3B.4a. Evaluate ane's
personal abilities to gather
information, generate
possible solutions, and
anticipate the
conseguences of
decislons.

3B.4b, Apply decision-
miaking skills to establish
responsible interpersonal
and Intergroup
relationships, and work
relationships,
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Late HS
(11-12)

3B.5a. Analyze how
present decision-making
affects college and career
choices,

3B.5b. Evaluate how
responsible decision
making affects
inberpersonal and group
relationships.

C, Contribute to the
wiell-being of one's
school and
community.

3C.1a. Identify and
perform roles that
contribute to one's
classroom,

3C.1b. 1dentify and
perform roles that

contribute to one’s family,

3C.2a, Identity and
perfarm rales that
contribute to the school
community,

3C.2b |dentify and perform
rzles that contribute to
one's local community,

3C.3a. Evaluate one's
participation in efforts to
address an identified
school need,

3C.3b, Evaluate one's
participation in efforts to
address an identified need
inone's lacal community.

3C 4a. Plan, iImplemaent,
and evaluate one's
participation In activitles
and organizations that
improve schoal culture and
climate,

3C.4b. Plan, implement,
and evaluate one's
participation In a group
effart to contribute to
orve's local community.

3C.5a. Work cooperatively
with others ta plan,
implement, and evaluate a
project to meet an
identified school need,
3C.5b. Work cooperatively
with others to plan,
implement, and evaluate a
project that addresses an
identified need in the

broader community.
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ASCA School Counselor
Professional Standards & Competencies

I'he ASCA School Counsclor Professional Standards & Competencies outline the mindsets and behaviors

school counsclors need to meet the rigorous demands of the school counseling profession and the

needs of pre-K-12 students. These standards and competencies help ensure new and experienced school

counselors are equipped to establish, mamntain and enhance a school counseling program addressing

academic achievement, carcer planning and social /emotional development, These standards and

competencies can be used in a variety of ways including:

School counselors
® Selt-assess their own mindsers and behavion

8 Formulate an appropeiate professional development plan

School administrators

® Gudde the recruttment and selection of competent school
vounsclon

& Develop o indorm meantngful school counselor performance

apprassal

School counselor education programs
8 Establish benchmarks tor ensuring school counseling
students graduate with the knowledge, skills and attitudes

necded o develop a school connseling progrm

Organization of the ASCA School Counselor
Professional Standards & Competencies

I'he ASCA School Counselor Professional Standards & Com
petencics are organized by mindset standards and behavior
standards and competencies. The standards are broader topics
that describe the knowledge, attitude and skills school coun
selors need 1o implement a school counseling program. The
competencies are more specific and measurable indicatoes of the

behavior standards

Mindsets: The mindset standards include beliets school coun
selors hold about student achieyement and success. Although it
may be possible to measure these beliets, the mindsets are more
readily recognized theough the bebavioes a schoal counselon
demonserates as a result of the implementation of 4 school coun
seling program. Theretore, the mindser standards do not have

correlating competencies

Behaviors: The behavior standards include essentinl behaviors

school counseloes demonsteate through the implementation of a

whool counseling program including

1, Professtonal foundation < the essential skills ehat are the basis
l" J \\Ill‘('l \\'IIII\\‘]II-"\ "l("l'\\l(l”.ll orientation

2, Direct and indirect student services = interactions that are
provided directly to students or indirectly tor students in
collaboration with famibics, teachers, administrators, other
school staft and education stakeholders

3. Planning and assessment — activities necessary for the design,
implementation and assessment of the school counseling

program

Each behavior standard has specific competencies that are mea
surable indicators of the broader standard. These competencies
can be used to turther define the behaviors necessary for the
implementation of a school counscling progranm.

Fhe mundsets and behaviors standards are found in the follow

mg chart, and the behavior competencies are listed afterwards
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ASCA School Counselor Professional Standards & Competencies
MINDSETS

statt and education stakeholders

M 1. Every student can leam, and every student can succeed

M 2, Ewery student should have access to and opporiunity fior & high-gualitg education.

M 3. Every student should graduate from high school prepared for postsecondany opporhanitees.
M4, Every student should have acoess 1o a school counteling program

M5, Effective school courseling is a collaborative process veobang schood cowndelors, students, families, 1eachers, administrators, other school

M & School counsilors ane leaders in the school, dtrict, state and nation
M 7, School counseling programs pramote and enhance iudent academic, caneer and socialiemanional sutoomes,

QESION, MpeeTT

Professional Foundation

Direct and Indirect Student Services

IDRS

BEHAV

Planning and Assessment

B-PF 1. Apply developmental, leaming,
counseling and education theories

B-551.

Doty daed emplbesrmesitl invs Bruactaon
aligreed 1o ASCA Mindsety &
Bhudnnori fod Student Sualoest |
Laripe-group, Clasunoom, small-group
andl inefivicul Settings

B-PA 1.

Create school counseling program
beeliets, vision and mission
etatemaents aligned with the schaal
and distrsct

the implementation of a school
counsaling program

B-PF 2. Demonstrate wnderstandng ol B-55 1. Provede sppoasisl and adviiement | B-PA 2. Identity gaps i schisyemsent,
educationd wyibemd, legal Aiusd, i Lirgpe-groap, Clirbunoesm, wmdsll- attendance, deciphing, apporunily
policies, research and trends in qgroup and mndemdual weiting and resources
education

B-PF 1. .|lp|||l,| Ir-e|.||| and ethesl principhes of | B-5% 3. Prowsde thodt-bérm Cowndeleng in B-PA 3. Develop snrusl hudent aute oms
the school counseling professon sl -group and sndnechual wettings gaak based on student daia

B-PF 4, Apply school comnseling B-55 4. Make relerrals 1o appopiate B-PA 4. Develop and implement actian
professhonal standards and school and community resounoe pland aligned with anneal studen
Competencies oubcame goals and student data

B-PF 3. Use ASCA Menciets & Behawar B-55 5.  Comsull 10 SuUppor sudent B-PA 5. Aswess and repart program resuls
far Student Success to inbarm e himpverrseny! At e 1o the schodl community
the emplementaticn af a schoel
counseling program

B-PF 6. [Demonstrate understanding of B-55 6. Collaborale woth farmibees, beachers, | B-PA B, LUse time appropriately acoordeng
thee Empact of cultural, wockal and adrmanerators, ot wohool vaf 1o natianal recoemmendations and
emnwranmental influences on an educaton stakehodders for studentischonl data
student success and opportunities shudent acheevement and swores

B-PF 7. Demonsirate leadership B-PA 7. Estabinh agreement with e
through the development and principal and other admintstraios
implementation of a school about the school counseling
l:_l'_ll,ll'l';{'llrg prugrnm pﬂ,‘l?’ﬂ'ﬂ

B-PF 8. Demonstrate advecacy for a school B-PAB. Establish and corvens an aduisory
counseling program council for the schood counseling

program

B-PF 9, Creale systemic change through B-PAD. e appropriate school counselor

pericrmance appraisal process

A5CA SCHOOL COUMSELDR PROFESSIOMAL STANDARDS & COMPETENCIES

F
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PROFESSIONAL FOUNDATION

B-PF 1. Apply developmental, learning,
counseling and education theories

4, Use human development theories to have an impact on de
velopmental issues affecting student success

b, Use learming theoey to support student achscvement and
success, including students with divene kearning needs

<. Use established and emerging evidence based counsching
theones and techmgues that are effective i 2 school setning
o promote acxdemic, carcer and social /emotonal develop
ment, including but not limited 1o rational emotive behavior
therapy, reality therapy, cognitive-behavioral thesapy, Ad
lerian, solution-focused bref counscling, person-centered
counseling and Bamaly swatems

d, Use coumseling theories and technsques i individaal,
small-group, classroom and large- group sctings 1o promate
academic, carcer and social /emaotionsl development

¢, Use carcer development theones to promote and support
postsecondary planning

I Use prnciples of multinered systems of support within the
context of 3 school counseling program to provide it
ton and interventions matched to stadent nood

B-PF 2. Demonstrate understanding of
educational systems, legal issues, policies,
research and trends in education

4. Explain the ongantzational structure and governance of the
American educational system ds well 8 cultural, poletical snd
social influences on current educational practices

b, Explain educational systems, philosoplises and theories and
current trends in education, inclading federal and stare
leginlation

¢ Explain and/or inform the process for development of policy
and procedures at the building, district, state and nathonal
levels

4. Explain the history of school counseling 1o create a context
tor the current state of the profession and school coumchog
programs

<. Explain the nature of academic, carcer and social /emotional
counseling in whools and the similarities and differences
between school counseling and other Bebds of coumcling,
such as mental health, marriage and family, substance abuse
counseling, social work and psychology, within a2 continuum
of care

. Delincate the roles of student service providerns, such 2
school soxcial worker, school psechologist or school nane,
and identify best practices for collaborating to have an ppact
on student success

& Articulate a rationale for a school counsehing program

h. Use education rescarch to infoem decssons and
programming

i, Use current trends in technology to promote student saccess

ASCA SCHOOL COUNSELOR PROFESSIONAL STANDARDS & COMPETENCIES

B-PF 3. Apply legal and ethical principles of the

school counseling profession
Pracuice within the ethical principles of the school counscling
pmtnnnu i accordance with the ASCA Ethical Standards
for School Counsclors

b. Adhere 10 the legal responsibilities of the role of the school

coumclor including the unigue legal and ethical principles of

working with munor students in a school sctung

Adbere 10 the ethical and starurory limits of confidentiality

4. Fulfill legal and cthical obligations to families, teachers,
adnunaarators and other school staff

¢ Comsult with school counsclons and other education,
coumching and legal professionals when ethical and legal
QUOMNIS ArIC

£ Resolve ethical dilemmas by emploving an ethical decision
making maodel m accordance with the ASCA Erhical
Standards for School Coumclomn

£ Model ethical behavior

h. Eagage m contnual professsonal development 1o intorm and
gande cthical and legal work

B-PF 4. Apply school counseling professional

standards and competencies

& Sty carrent with school conmeling rescarch and best
pPractices

b, Conduct and analyze self-apprasal and asesment related to
schoold counseling professional standards and competencies

¢ Use penonal reflection, comadtation and superyision 1o
promate professonal growth and development

d Develop a yeardy professional development plan 1o enaure
cngagoment ia profosssonal growth opportusioes related
po echevant prodessional standards and competencies and
penonal mitations

B-PF 5. Use ASCA Mindsets & Behaviors for
Student Success standards to inform the

hnplmuﬂondasdtoolmllngpromm

Schect ASCA Mindsets & Behavions for Student Success
standards 1o addrews student neods demonstrated in data

b. Poontize ASCA Mindsets & Behavioes for Student Success
standards aligned with school improvement goals

¢ Sclect or create competencies aligned with the ASCA
Mindscts & Behavions for Student Success and the Common
Core State Standards or other state-specific standards

B-PF 6. Demonstrate understanding of the

impact of cultural, social and environmental

influences on student success and opportunities

2 Demonstrate basic knowledge and respect of differences in
castoms, commumications, traditions, values and octher traits
among students based on race, religion, ethnicity, nationality,
scvual onentation, gender identity, physical or intellectual
absinty and other factors

-
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PROFESSIONAL FOUNDATION, cont.

b. Explain how students” cultural, social and cconomic

background may affect therr academic achaevement, belunsor,

relationships and overall performance m school

<. Maintain and communicate high expectations for every
student, regardless of cultural, socsal or economic
background

o, Explain the dynamics of cross-cultural communications and
demonstrate the ability to communicate with penoos of
other cultures effectively

¢, Collaborate with administrators, teachers and other statt
in the school and district 1o ensure culturally responsive
curncula and student-centered instroction

f. Understand personal limitations and biases, and arniculae
how they may affext the school counselor’s work

B-PF 7. Demonstrate leadership through the

development and implementation of a school

counseling program

o, Idennity sources of power and authority and formal and
Informal leadendup

b, Identity and demonstrate prolesional and personal guakities

and skills of effective leaders

. Apply o model of leadershsip 1o & school counschng program

. Ceeate the organizational stricture snd componcnts of an
effective school couneling program aligned with the ASCA
National Model

€. Apply the results of 3 school coumeling program asesument
to inform the design and implementation of the school
coumseling program

£ Use leadership skills to Bctitase positive change for the
school coumeling program

£ Define the role of the school coumselor and the schood
coumeling program i the school crise plan

h, Serve as a leader in the school and community 1o promote
and supporet student success

1, Participate in the school improvement process to briog the
school counseling perspective 1o the development of school
pouly

-

ASCA SCHOOL COUNSELOR PROFESSIONAL STANDARDS & COMPETENCES

B-PF 8. Demonstrate advocacy for a school
counseling program

2. Modded school connsclon advocacy Competenaics to promaore
school coumsching program devdlopment and student success

b. Advocate responsibly for school board policy and Jocal, state
and federal stautory requirements in students” best interests

< Eaplain the boncfins of 2 school counscling program for
all wakcholders, mcdluding students, familics, teachers,
admimserazons and other school staff, school boards,
department of education, school counsclon, school
counsclor educatons, community stakeholders and business
caders

d. Articolate and provide ranonale for appropriate activities for
school coumclons

¢ Articulate and provade ranonale for discontinuation of
mappropriate activitics for school counsclon

f Use data (e g.. dosng-the-gap reports) 1o promote
reduction in wadent 1o school -connsclor ratkos and
reduction of inappropeiate non-school -counseling- related
tanks

£ Parncipate in school counscling and educanion-related
professeonal ooganizations

B-PF 9. Create systemic change through the
Mdauﬁoﬂmﬂum&n

Act o 2 sestoms Change aent 10 Create an cnvironment

promoting and supporting student success

b, Use data 1o sdentity how school, disarict and state educational
polces, procedures and practices support and /or impede
sodent sucoes

o Use data 1o demomstrate 2 nood for systemic change in arcas
sch as course earollment patterns; equity and access; and
achicvement, opportuaity and /or information gaps

d. Develop and implement a plan to addrem personal and /or
imtitutional resistance 10 change that better supports student
MK e
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DIRECT AND INDIRECT STUDENT SERVICES

B-SS 1. Design and implement instruction
aligned to the ASCA Mindsets & Behaviors for
Student Success in large-group, classroom,

small-group and individual settings

1. Use student, school and dstrict data to wdennfy achscvement,
artendance and discipline issues 10 be addressed dwough
Inseruction

b. Assess cultural and social trends when developang and
choosing curmcula

<. Idennify appropriate evidence based curricula aligned 1o the
ASCA Mindsets & Behavions for Stisdent Soccess or select/
develop other materials informed by research and best
pracice I evidence based marerials do not exise

d. Demonstrate pedagogacal shills, inchodeng culourally
responsive clanroom management strategies, kesson planning
and personalized Instructon

¢, Create Jesson plans identifing activities to be deinered,
standards to be addressed, to whom actvities will be
delivered, how they will be delivered and how dara will be
avessed to determing impact o0 student outcomes

. Use a variety of echnologies in the delivery of losons and
activities

£ Engage with schood administratoes, teachers amd other seaff
to ensure the etfective mmplementation of mstruction

h, Analyze data from lessoms and sctivities to determing impact
O STudent oacomes

B-SS 2. Provide appraisal and advisement
in large-group, classroom, small-group and
individual settings

o, Develop strategies to provide apprasal and advisement o
students and fansilies about attalmng the ASCA Mendsets &
Bebavioes for Seudent Suocen
b, Use assessments 1o help students understand ther abiditios,
values and carcer interests
¢, Inchnbe carcer opportunitics, laboe prarker trends and global
economics 1o help students develop immediate and long
range plans
d. Help stisdents cross reference individual ssscuament
results (e g METT, Holland Code, ASVAB, O*Net ) with
occupational /career goals
. Help students undentand how academic performance relates
to the world of work, family life and community service
£ Help students understand the importance of postsecondany
cducation and /or traming as a pathway 1o 3 carcer
2. Help students and families navigate postsecondary swarcncss,
explovation, admassions and financial sid processes
h. Connect students to woekplace capenences 1o decpen
understandings and explore carcer interests

B-SS 3. Provide short-term counseling in

small-group and individual settings

2. Use data to identify students in nced of counschng
intervention

o

ASCA SCHOOL COUNSELOR PROFESSIONAL STANDARDS & COMPETENCES

b. Provide support for scudents, incuding indwidual and small
group counscling, duning times of transition, heighened
stress, cntcal change or other situations impeding student
SOCCCSS

<. Explan the difference between approprate short-term
counsclng and mappropriate loag-term therapy

d. Explain the impact of adverse childhood experiences and
traoma, and demonstrate technigues to support students who
have cxpenienced trauma

<. Ropoad with appropnate inservennion strategies to meet the
neods of the individoal, group or school community befoee,
danng and aftcr crives sospon

B-5S 4. Make referrals to appropriate school
MMW

Maintam a list of currcar referral resources, comistent with
school and distncr policaes, for students, stafl and Bamilies
1o effecrvely addrem academic, carcer and social /emotional
Bnaucy

b. Commumcare the limits of school counmcling and the
continuum of mental health services

o Aroculate why duagnoses and Jong-term therapy are outsade
the soope of school counscling

B-55 5. Consult to support student achievement
and success

& Gather mdormatson on student needs from familics,
teachen, adminiraton, other school stafl and community
organizations so inform the selection of serateggies for student
MACLOW

b. Share strategion that support student achievement with
Lamabies, tcachens, adminisratons, teachens, school statt and
COMMUNILY OfEATHZATHON

o Commub with school coumclon and other education and
counscling professonals when gquestom of school counseling
PAIE atise

4. Faalitate moscrvice traming or workshops for familes,
adminntratoes, other school staff, eachers or other
stakeholders to share school counscling espertise

B-SS 6. Collaborate with families, teachers,
administrators, other school staff and
education stakeholders for student
achievement and success

o Parmncr with others to advocate for student achicvermnent and
educational equity and opportunitics

b. Explain the potential for dual roles with familics and other
carctakets

<. Ideatdy and mvolve appropriate school and community
prodessionals 2s well 25 the family in a crisis sitwation

d. Supcrvise school counscling interns consistent with the
princpies of the ASCA School Counscling Professional
Standards & Competencics

L dof117



PLANNING AND ASSESSMENT

B-PA 1. Create school counseling program
beliefs, vision and mission statements aligned
with the school and district

A Analyze personal, school, distrscr and stare beliefs,
assumpnions and philsophies about student secoess

b. Compaose a personal beliess starement abous students,

famikics, teachers, school counseling programs and the

cducational process consastent with the school™s educatonal

philosophy and mission

Analyze the school's vison and mission

d. Create a school counseling vaion statement doscribang
a future world where seudent outcomes are suocesfully
whieved

¢, Create a school coumseling mission statement aligned with
school, dastrict and state missions

£ Communicate the vision and missson of the school
counscling program 1o administraton, teachen, other school
staft and stakeholders

B-PA 2. Identify gaps in achievement,
attendance, discipline, opportunity and

a. Collect and analyze data to sdentity sreas of siccem o
gaps between and among different groups of students in
aschievement, attendance, ducipline and opportuntics

b, Review, dusaggregate and Interpeet stndent aclucvement,
attendance and discipline data o idennfy and implement
Interventions as needed

¢ Create goals bused on student, school and /or dmtrscy dats 10
close the achievement, opportunity and/or information gam

B-PA 3. Develop annual student outcome goals
based on student data

4, Use achlevement, artendance and /or discipline data to
create annual stndent ourcome gouks aligned with school
Improverment plans

b. Write goals in & measurable Sormar such as the SMART goad
format, and include baseline and tanget data within the goul
stateement

¢ Use sudent data and rexults from sirvey tools to mositor
and vefine annual student outcome goals

d. Commumcare annual student oucome goals 1o
administrators, teachers, other school stalf and stakeholders

B-PA 4. Develop and implement action plans
aligned with annual student outcome goals and
student data

4. Desgn and implement school counseding acton plans aligned
with school and annual student outcome gouls and student
data

b. Determine approprate stuckents for the tarpet group of
action plans based on student, school and disorict data

-

ASCA SCHOOL COUNSELOR PROFESSIONAL STANDARDS & COMPETENCES

¢ Tdenufy appropnate ASCA Mindsess & Behaviors for Student
Success standasds addressang needs identificd in acton plans

d. Schect endence-based carnicula and actvities to accomplish
objectves, or sclect/develop other materials informed by
roscarch and best practice of evidence-based materials do not
cun

¢. Meanty appropriate resources needed 1o implement action
plam

£ Identfy meended impact on academics, attendance and
dascpline as result of action plan implementaton

£ Explain bavic rescarch sampling, methodology and analysis
concepts as they redase 1o rescarch ostcomes and action
rescarch

B-PA 5. Assess and report program results to
unsd»olmuunny

& Explan concepts related to program results and assesament
withun a school counseling program

b Review progros tomand annual student outcome goals

¢ Analyze data 10 asew school coumscling program
effectivences and 1o inform program devebopment

4. Collaborate with memben of the school counseling, team
and with admuisstravon 1o Secide bow school conmching
programs are amened and how results are shared

¢ Use data 1o demonstrate the value the school connseling
program adds 10 sudent achicvement

£ Use proscotation skills to share effectivencs data and resules
of action plans and activaties with administratons, advisory
councils, teachers, faculty and safl, families, school boards
and sabcholden

B-PA 6. Use time appropriately according to
national recommendations and student/school
data

4 Artculate the distinction between direct and indirect student
NIV

b Ascm e of me in direct and imdirect student services
and program management and school support 1o determine
how much time & spent in cach school counscling program
componcot

¢ Armculate the best wse of 2 school counsclor's time to
mect sadent needs as identifiod through student data and
program goals

d. Orgamec and manage time to cffectively implement a
school counselmy program wsing skills including scheduling,
poblicizing and prionitizing tme

¢. Create annual and weckly calendars to plan activities
reflecting anmual student outcome goals

£ Meanfy, evaluase and participate in fair-share responsibilitics
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PLANNING AND ASSESSMENT, cont.

B-PA 7. Establish agreement with the principal
and other administrators about the school
counseling program

.

b,

Complere managing termpites for the school counsching
program with other members of the school counseling saff
Discuss schonl counseling with vhe principal and for
supcrvising administrator o fommalize dedivering, managing
and assessing the school counscling program

c. Explain and model the sppropriate role of the schaool

coumselor and the ofganization of the school counseling

program

| li.s:pl.:in annual studene ouwecome Huuh, thear busia in st ng

dara and their alignment with the school improvemcnn plan

. Advocate for the sppropriate wie of school coumclor me

Based o natina] recommerndarions amd stesdent neods
Finalize the annual administrative conference remplane after
presentaison o and decussson with the principal and for
supervising admaniserstor

B-PA 8. Establish and convene an advisory
council for the school counseling program

a,

Derermine appropriste educassn sakehaoldors
representation on the advisory council

ASCA SCHOOL COUNSELOR FROFESSOMNAL STANDARDS & COMPETENCIES

b Devchop effective and effickent advisory council meering
agenadas wo inform stakehobders abour the school counseling
program

«. Explain snd discuss schond data, school counseling, program
sscsmment and annual sudent ourcome goals wich the
actvisoery ool

d. Reoond sdvisnery oouncil m:rr.ing nestess, and dsstnbute as
Appropaialc

. Amabyec and moorporate focdback from the advisory councl
relazed vo annacal stsdent ourcoamie ;F,:uk as apprﬂ-pri.:.fc

B-PA 9. Use appropriate school counselor
performance appraisal process

2. Explun snd advescase for approprisic schaol counselor
performanos appraissl proocss hased on school counsebor
starwiands and maplementation of the schood counseling
o

b. Explsin b schosd consmscling acrivivies fic within caregorics
of & perioamance appradsil instrumen

. Unbire components of the ASUA Mavional Maosle] 1
documcnt data informed, sudem - ficused activivies vhar
demonstrate evidence of mecting standards of performance
sppranal imEnumenis

)
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.2-34';2'; ocox  ASCA Ethical Standards

OUNSELOR

\ 0N

(Adopted 1984; revised 1992, 1998, 2004 and 2010, 2016)

for School Counselors

Preamble

The American School Counselor Association (ASCA| is a
professional orgamzation supporting school counselors, school

counseling students/interns, school counseling program direc

torstsuperyisors and school counselor educarors, School coun

selors have unique qualibeasions and skills 1o address preK-12
students’ academig, career and socialemotional development
needs, These standards are the ethical responsibiliey of all s¢hool

counseling professionals

Scheol counselors are advocates, leaders, collaborators and

consulaants who ereate systemic change by providing exquitable
educational acoess and success by connecting their school coun
seling programs to the disericts mission and improvement plans
School counselors demonserate their bebief that all seudents have
the abwlity to leam by advocating for an education svstem that

provides optmal learning environments tor all stedents
A students have the nghe o

o Ih respecred, be treared with dignity and have access 1o a com

prchensive school counseling program that advocates tor and
athems all students from diverse populatsons including but not
| Class,

| )
indted tor ethnie/racind sdentity, nationality, age, sox

CLONOITI SEatus, t||| 1 \’\"\.Il'llllll", |.|n LR, g ration

SEAtUs, WX Wl orentae LU L A LT nder whentiryls XPression,

L inors,

fumily type, religiouw/sparstsal identaty, ersancipate
wiarrds of the state, homeless youth and incarcerated youth
School counselors as soctal qustice advocates support stilents

il backy

competence level requires additional support

from unds and circamstances and consult when thels

o Receive the information and suppore necded o move toward

wlf-determination, selt-development and athiemation within

one s group whentites \;H'\:J VAT 18 N to amprove over all
educational outcomes for students who have been historcally

underserved in educational services

* Receive oritical, timely intormation on college, carcer and
postsecondary options and understand the full magnitude
and meaning of how college and carcer readiness can have an

impact on their educational choices and future opportunities.

¢ Privacy that should be honored to the greatest extent possi bl
while balancing other competing interests (e.g., best interests

f students, safety of others, parental nghts) and adhering to

laws, policies and ethical standards permaining to confidentiali

ty and disclosure in the school setr Nl

e A safe school environment promoung autonomy and justice
and free from abuse, bullying, harassment and other forms of

yiosence.

PURPOSE

In this document, ASCA specihies the obligation to the principles
of ethical behavior necessary 1o mamtamn the high standards

of integrity, leadership and professionalism, The ASCA Erhical
Standards tor School Counselors were developed in consulta

ton with stare school .uvrn('hn'g associations, school counselor

educators, school counseling state and districe leaders and school

)
counselors across the naton to clarify the noems, values and

beliets of the prodession
I he purpose of this document s to

® Serve as a guide tor the ethical pracnices of all school counsel
ors, supervisors/directors of school counseling programs and
wrea, popula

whool counselor educatons regardiess of level,

oon seeved or membership o this professional association

* 'rovide support and direction for self-assessment, peee consul
ration and evaluations regarding sehool counselors’ respons

L\ IAII- 1O stadents, a e puardians, u-ly, 1R ansd ;'.‘nlr\

sional associates, schools districe .'|~|1"n',\\ $, communitses and

the school connseling profession

o lnform all stakeholders, including students, parentw/guardians,
L) h'ul\ wdnistrato S LEMTREINIEY members and courts of
wstice of best ethical pracices, valves and expected behaviors

of the school counseling professional

A. RESPONSIBILITY TO STUDENTS
A1, Supporting Student Development

School counselors:

a. Have a primary obligaton 1o the students, who are 1o be

treated with dignity and respect as unique individuals.

b, Aim o provide counseling to students in a brief contexe and
support students and fanbes/goardians in obtaining outside

services if the student needs long-teem clinical counseling

¢, Do not diagnose bur eemain acutely aware of how a stndent’s

dragnosis can potentially affect the student’s academse success

d. Acknowledge the vital role of parents/guardians and familes

e. Are concerned with students” academic, career and social!

emotional needs and encourage cach student’s maximum devel

opn

i

f. Respect students’ and familics” values, beliets, sexual onenta

-l:lu'

ton, gender identihcationexpression and cultural back;

and exercise great care to avord imposang personal beliefs or

values rooted mn one's religion, culture or echmcty.
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i Are knowledgeable of laws, regulations and policies aftecting
students and families and strive o protect and inform students
and familics regarding their rights,

h. Provide effective, responsive interventions to address student
needs,

i, Consider the involvemenrt of support networks, wraparound
services and educarional reams needed 1o best serve students.

). Maintain appropriate boundarics and are aware that any
sexual or romanee relanonship with soudents whether legal or
tlegal in the state of pracuce is considered a grievous breach

of ethics and is probibited regardless of a student’s age. This
prohibation applies to both in-person and electronse interacoons
and relanionships,

A.2, Confidentiality
School counsclors:

i, Promote awareness of school counselons’ ethical standards
and legal mandares regarding confidenality and the appropn-
ate ranonale and procedures for disclosure of student dara and
informarion 1o school staff.

b, Inform students of the purposes, goals, techniques and mikes
of procedure under which they may receive counseling. Disclo-
sure includes informed consent and clarification of the limits of
confidentiality. Informed consent requires competence, volun-
tariess and knowledge on the part of students to understand
the limits of conhdentialivy and, therefore, can be ditficulr to ob-
tiin from studenes of ceeram developmental levels, English-lan-
puage learnees and specinl-needs populations. If the student

I8 able 1o give assenticonsent before sehool counselors share
confidentinl information, school counselors attempt to gain the
student's assent/consent,

¢ Are aware that even though attempes are made to obrain
informed consent, it is not always passible. When needed, school
counselors make counseling decisions on students’ behalf that
promote students’ welfare.

A Explain the imits of conbidentiality in developmentally
appropeiste terms through multiple mechods such as student
handbooks, school counselor department websites, school coun-
seling brochures, classeoom lessons andfor verbal notificaton 1o
individual students,

e. Keep intormation confidential unless legal requirements
demand that confidential information be revealed or i breach is
required 1o prevent serions and foresceable harm to the stu-
dent. Serious and foresecable harm is different for cach minor
i schools and is determined by students” developmental and
chronological age, the setting, parental rights and the nature of
the harm School counselors consult with appropriate profes-
sionals when in doubt as to the validity of an exception,

f. Recognize their primary echical obligation for confidentiality
i5 to the students but balance thar obligation with an under-
standing of parents”/guardians’ legal and inherent rights to be
the guiding voice in their children’s lives. School counselors
understand the need to balance students’ ethical nghts to make
chowes, their capacity to give consent or assent, and parental
or familial legal rights and responsibilites to make decisions on
their child's behalf.

2. Promore the autonomy of students to the extent possible and
use the most appropriate and least intrusive method 1o beeach
confidentialiry, if such action is warranted, The child's develop-
mental age and the circumstances requiring the breach are con-
sidered, and as appropriate, students are engaged in a discussion
about the method and timing of the breach. Consultation with
peers andfor supervision is recommended,

h. In absence of state kegistation expressly forbidding disclosure,
consider the ethical responsibility to provide information to

an identified third party who, by hisher relatonship with the
stndent, 15 at a high nsk of contracting & disease that is com-
monly known to be communicable and fatal. Disclosure requires
satsfaction of all of the following conditions:

11 Student dentifies parmer, or the parmer is highly idennfi-
able

2) School counselor recommends the student notify parter
and refeain from further high-risk behavior

31 Student refuses

41 School counselor informs the student of the intent to noti-
fy the parmer

51 School counselor seeks legal consultation from the school
district's legal representarive in writing as to the Jegalities
of intorming the parmer

b Request of the court that disclosure not be required when the
whool counselor's testimony or case notes are subpoenaed if
the release of confidentinl information may potentially harm a
stiddenst of the counseling relationship,

I Protect the conhdentiality of students’ records and release pers
sonal data in accordance with prescribed federal and state laws
und sehool board policies.

k. Recopnize the vulnerabiliey of confidentiality in electrons

communications and only eeansmit seadent information eleceron-

wally i a way that follows currently accepted security standards
and meets federal, state and local Laws and board policy.

I Convey a student’s highly sensitive information fe.g,, a
stident’s suicidal sdeation) through personal contace such as a
phone call or visie and not lessssecure means such as a notation
in the educational record or an e-mail. Adbere to state, federal
andd sehool board policy when conveying senstive informtion,

m., Advocate for appropriate safeguards and protocols so highly
sensitive student information is not disclosed acodentally 1o
individuals who do not have a need 1o know such information,
Thest practice suggests a veey limited number of educators would
have access to highly sensitive information on a need-1o-know
basss.

n. Advocate with appropriate school officials for acceptable
encryption standards to be utilized for stored data and currently
acceptable algorithms to be utihized tor data in transit.

0. Avoid using software programs without the rechnological
capabilities to protect student information based upon currently
acceptable security standards and the law.
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A.3. Comprehensive Data-Informed Program
School counsclors:

a. Collaborate with admimistration, teachers, staft and decision
makers around school-improvement goals.

b. Provide students with a comprehensive school counseling
program thar ensures equitable academic, career and social/
emotional development opportunities for all students.

<. Review school and student data to assess needs including, bur
not limited to, data on dispaninies thar may exise related to gen-
der, race, ethnicity, socio-economic status and/or other relevant
classifications,

o, Use data to determine needed interventions, which are then
delivered 1o help ¢lose the information, attainment, achievement
and appartunity gaps,

¢, Collect parncipation, Mindsets & Behaviorn and outcome
data and analyze the dara to determine the progress and eftec-
tiveness of the sehool counseling program, School counselors
ensure the school counseling annual student ourcome goals and
action plans are aligned with district’s school improvement
poals.

1, Use data-collection tools adhering to confidentiality standards
as expressed in A2

1 Share data outcomes with stakeholders,

A4, Academic, Career and
SociallEmotional Plans

School counselorss

o, Collaborate with administration, teachers, stall and decision
makers to create o culture of postsecondary readiness

b. Provide and advocate for individual students’ preK=
postsecondary college and carcer awareness, exploration and
postsecondary planning and decision making, which suppores
the students” right to choose from the wide array of options
when students complete secondary education,

¢ Adennify gaps in college and career access and the implicatons
of such data for addressing both intentional and unintentional
biases related to college and career counseling.

d. Provide opportunities for all students to develop the mindsets
and behaviors necessary to learn work-related skills, resilience,
perseverance, an understanding of litelong learning as a part of
long-term carcer success, a positive attieude toward learning and
a strong work ethic.

A.5. Dual Relationships and
Managing Boundaries

School counselors:

a. Avoid dual relationships that might impair their objectivity
and increase the sk of harm to students {e.g., counseling one’s
family members or the children of close friends or associates),
If a dual relationship s unavosdable, the school counselor s
responsible for taking action to eliminate or reduce the poten-
tial for harm to the student through use of safeguards, which
might include informed consent, consultation, supervision and
documentation.

b. Establish and maintain appropriare professional relationships
with students ar all times. School counselors consider the risks
and benefits of extending current school counseling relationships
beyond conventional parameters, such as attending a studene’s
distant athletic competition. In extending these boundaries,
school counselors take approprate professional precautions
sich as informed consent, consultation and supervision. School
counselors document the narure of interactions that extend
beyond convennional parameters, including the rationale for the
interacrion, the potential benefit and the possible positive and
neganve consequences for the student and school counselor.

¢ Avoid dual relasonships beyond the professional Jevel with
school personnel, parentwguardians and studenes’ other fanuly
members when these relationships mighe infringe on the integrity
of the school counselor/sudent relationship, Inappropriate dual
relationships include, bur are not limived to, providing direct
discipline, teaching courses thar involve grading students and/

or accepring administrative duties in the absence of an adminss-
trator,

d. Do not wse personal social media, pessonal e-mail accounts
ar personal texes 1o interact with students unless specifically
encouraged and sanctioned by the school disteice. School coun-
welors adhere o professional boundaries and legal, ethical and
school districe gaidelines when using technology with students,
parentsguardians or school statf, The technology urilized,
including, but not limited to, socinl networking sites or apps,
should be endorsed by the school diserict and used for profes-

stonal commurnscation and the distribution of vatal infoemation,

A.6. Appropriate Referrals and Advocacy
School counselors:

i Collaborate with all eelevant stakeholders, including students,
educators and parentguardisns when student assistance s
needed, including the identification of early warning signs of
student distress,

b. Provide a list of resources for outside agencies and resources
in their community to studentfs) and parentsw/guardians when
students need or request additional support, School counselors
provide multiple referral options or the district's verted list and
are careful noe o indicate an endorsement or preference tor
one counselor or practice. School counselors encourage parents
to interview outside professionals to make a personal decixion
regarding the best source of assistance for theie student.

. Connect students with services provided through the local
school district and community agencies and remain aware of
state laws and Jocal distrsct policies related to students with
special needs, including limits to conhdentiality and notification
to authontics as appropriate.

d. Develop a plan for the transitioning of primary counseling
services with minimal interruption of services. Students retam
the oight for the referred services to be done in coordination
with the school counseloe or to discontinue counseling services
with the school counselor while maintaining an appropriate
relationship that may include providing other school support
Services.

e. Refrain from referring students based solely on the school
counselor’s personal beliefs or values rooted in one's religion,
culture, ethnicity or personal worldview, School counselors
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maintain the highest respect for student diversity. School coun-
sclors should pursue additional training and supervision in arcas
where they are at risk of imposing their values an students, es-
pecally when the school counselor's values are discriminatory in
nature. School counselors do not impose their values on students
andor families when making referrals to outside resources for
student and/or family supporr.

f. Attempt to establish a collaborative relationship with ourside
service providers 1o best serve students, Request a release of in-
formation signed by the student andfor parents/guardians before
attempaing to collaborate with the student’s external proyider,

g. Provide internal and external service providers with accurate,
objective, meaningful data necessary 1o adequately assess, coun-
sel and assist the student,

h. Ensure there is not o conflict of interest in providing referral
resources, School counselors do not refer or accepe a refereal to
counsel a student from their school if they also work in a private
counseling practce,

A.7. Group Work
School counselors:

n. Facilitate shore-term groups to address students” academic,
career andfor socalfemotional issues,

b, Inform parent/guardianis) of student participation in o small
proup.

. Sereen students for group membership,

d. Use data to measure member needs to establish well-defined
expectations of group members,

¢ Communicate the aspiration of confidentinlity as a group
noem, while recognizing and working from the protective
posture that confidentiality for minoes in schools cannot e
puaranteed,

£, Select topies for groups with the clear understanding that
some topics are not suitable tor groups i schooks and accord-
ingly take precautions to protect members from harm as a resule
of interactions with the group.

g Facilitate groups from the framework of evidence-based or
research-based practices,

h. Practice within their competence level and develop profession
al competence througgh training and supervision.

1. Measure the outcomes of group partcipation (participation,
Mindsets & Behaviors and outcome data).

1. Provide necessary follow up with group members,

A.8. Student Peer-Support Program
School counselors:

o Sateguard the welfare of students participating in peer-to-peer
programs under their direcsion,

b. Supervise students engaged in peer helping, mediation and
other similar peer-support groups, School counselors are respon-
sible for appropriate skill development for students serving as
peer support in school counseling programs, School counselors

continuously monitor students who are giving peer support and
reinforce the confidenrial nature of their work, School counsel-
ors inform peer-support students about the parameters of when
students need to report information to responsible adults.

A.9. Serious and Foreseeable
Harm to Self and Others

School counsclors;

a. Intorm parentséguardians andfor appropriate authonties when
a student poses a sertous and foreseeable sk of harm to self

or achers, When feasible, this is to be done after careful delib-
eranion and consultation with other appropriate professionals,
School counselors inform students of the school counselor’s begal
and ethical obligations to report the concern to the appropriate
authorities unless it is appropriate to withhold this informartion
o protect the student (e.g. student might run away if he/she
knows parents are being called), The consequence of the sk

of not giving parents/gueardians a chance o intervene on behall
of their child » too great. Even if the danger appears relatively
remote, parents should be notified.

b. Use risk assessments with caution. If risk assessments are
used by the school counselor, an intervention plan should be
developed and in place prior 1o this practice, When reporting
risk-nssessment results 1o parents, school counselors do not
negate the rsk of harm even if the assessmient reveals a low risk
as seudents may minimize risk w0 avosd further seruting andfor
parental novheanon, Sehool counselors repore nsk assessment
results to parents to underscore the need 1o act on behalf of o
child ar risky this is not intended to assure parents their child
e ar risk, which i something a school counselor cannot know
with certainty,

¢ Do ot rebease & student who s o danger to self or others until
the student has proper and necessary support, If parents will

not provide proper support, the school counselos takes neves:
wary steps to underscore to parents/guarians the necessity to
wok help and at tmes may include a report to child protective
services,

d. Report to parent/guardians and/or appropoate authoritics
when students disclose a perpetrated or a perceived theeat o
thewr physical or mental well-being. This threat may include, but
i not limited to, physical abuse, sexual abuse, neglect, dating
viokence, bullying or sexual harassment. The school counsel

or follows applicable federal, state and local laws and school
diserict policy,

A.10. Underserved and At-Risk Populations
School counselors:

i, Strive to contribute to a safe, respectful, nondiscriminatory
school environment in which all members of the school commu-
nity demonstrate respect and civility.

b. Advocate for and collaborate with students to ensure students
remain safe at bome and at school. A high standard of care
includes determining what information is shared with parenes/
guardians and when information creates an unsafe environment
for students,

c. Identify resources needed to optimize education.
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d. Collaborate with parentsiguardians, when appropriate, to
establish communicarion and o ensure students’ needs are mer.

¢. Understand students have the right to be reated in a manner
consistent with their gender sdentity and to be free from any
form of discipline, harassment or discnmination based on thesr
pender identity or gender expression.

f. Advocare for the equal right and access to free, appropri-

ate public educarion for all youth, in which studenss are noe
stigmatized or isolated based on theie housing status, disability,
foster care, special education status, mental health or any other
excepaonality or special need.

8. Recognize the serengths of students wath disabilities as well as
their challenges and provide best pracoces and current research
in supporting their academic, carcer and sociallemoional needs.

A.11. Bullying, Harassment and Child Abuse
School counselors:

. Report 1o the administration all incidents of bullying, dating
viokence and sexual harassment as most fall under Title 1X of
the Education Amendments of 1972 or other federal and stare
laws as being illegal and require administrator interventions.
School counseloes provide services 1o victms and perpetrator

us approprinte, which may include o safery plan and reasonable
accommodations such as sehedule change, but sehool counselors
defer to administration foe all discipline issues for this or any
ather federal, state or sehool board violation,

b, Repore suspected cases of ehild abuse and neghect 1o the prop
er authorities and take reasonable precautions 1o protect the
privacy of the student for whom abuse or neglect is suspected
when alerting the proper authorities,

¢ Are knowledgeable about carrent state laws and their school
system'’s procedures for reporting child abase and neghlect and
methods to advocate for students’ physical and emotional safesy
following abuse/neglect reports,

. Develop and maintain the expertise to recognize the signs and
indicators of abuse and neglect. Encourage training to enable
students and staff to have the knowledge and skills needed to
recognize the signs of abuse and neglect and 1o whom they
should report suspected abuse or neglect,

e. Gunde and assise students who have experienced abuse and
neglect by providing appropriate services,

A.12. Student Records

School counselors:

a. Abade by the Fanuly Educational Rights and Privacy Act
(FERPA), which defines who has access to students' educational
records and allows parents the right to review and challenge
perceived inaccuracies in their child’s records.

b. Advocate for the ethical use of student data and records and
inform administration of inappropriate or haemful practices,
¢. Recognize the difficulty in meeting the cnteria of
sole-possession records.

d. Recognize that sole-possession records and case notes can be
subpoenaed unless there is a specific state statuce for privileged
communication expressly protecting student/school counselos
communication.

e. Recognize that electrone communications with school off-
crals regarding individual students, even withour using stisdent
names, are likely ro create student records that must be ad-
dressed in accordance with FERPA and stare laws,

f. Esgablish a reasonable rimeline for purging sole-possession
records or case notes, Suggested guidelines include shredding pa-
per sole-possession records or deleting electronie sole-possession
records when a student transations to the nexe level, transfers to
another school or graduares, School counselors do not destroy
sole-possession records thar may be needed by a court of law,
such as notes on child abuse, suicide, sexual hacassment or vie-
lence, withour prior review and approval by school district Jegal
counsel. School counselors follow disteict policies and proce-
dures when contacting legal counsel,

A.13. Evaluation, Assessment and Interpretation
School counselors:

i, Use only valid and reliable teses and assessments with concern
for baos and colearal sensitvity,

b, Adbere to all professional standards when selecting, admin-
wtering and interpreting assessment measures and only utilize
assessment measures that are within the scope of practice for
school counselors and for which they are licensed, certified and
competent,

¢ Are mindtul of confidentinlity gurdelines when utllizing paper
or clectronic evaluative or assessment instraments and pro-
Brams,

. Consider the student's developmental age, language skilly and
level of competence when determining the appropriateness of an
nssessment,

¢, Use multiple data poines when possible to provide students
and families with accurate, objective and concise information 1o
promote students’ well-being,

£ Provide interpretation of the nature, purposes, results and
potential impact of assessment/evaluation measures in langaage
the students and pareneguardians can understand.

i Monitor the use of assessment results and interpretationy
and take reasonable steps to prevent others from misusing the
information.

h. Use caution when utilizing assessment technigues, making
evaluations and interpretng the performance of populations
not represented in the norm group on which an instrument is
standardized.

i, Conduct school counseling program assessments to determine
the effectiveness of activities supporting students’ academic,
career and socialemononal development through accountabil-
ity measures, especially examining efforts to close information,
opportunity and attainment gaps,
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A.14, Technical and Digital Citizenship
School counselors:

a. Demonstrate appropriate selection and vse of technology and
software applications to enhance students’ academic, career and
sociallemetional development, Attention is given to the ethical
and begal considerations of rechnological applications, including
confidentiality concerns, security issues, potential limitations and
benefits and communication practices in electronic media.

b. Take appropriate and reasonable measures for maingaining
confidentiality of student information and educasonal records
stored or transmiutted through the use of computers, social
media, facsimile machines, telephones, voscemail, answering
machines and other electronic technology.

¢. Promote the sate and responsible use of technology in collabo-
ranion with educators and families,

o Promote the benehs and clarity the limitations of varions
appropriate technological applications,

e. Use established and approved means of commumication with
stisdents, maintaining appropriate boundaries. Sehool counselors
help educate students aboue appropeiate communication and
boundaries,

£ Advocate for equal access to technology for all students,

A5, Virtual/Distance School Counseling
School counvelors:

o Adhere 1o the same ethical guidelines in a vietsaldistance
setting a8 school counselors in face-to-tace settings.

b, Recognize and acknowledge the challenges and limitations of
virtmalidistance school counseling.

. lmplement procedures for students to follow in both emergen-
¢y and nonemergency sitsations when the school counselor in
not available,

d. Recopnize and mitigare the himitation of virtual/distance
school counseling confidentinlity, which may include unintended
VIEWErS OF recipaents,

. Inform both the student and parent/guardian of the benefits
andd Hmitations of virtual/distance counseling,

£, Educate students on how to participate in the ehectronic school
counseling relationship to minimize and prevent potential mis
understandings that could occur due to lack of verbal cues and
inability to read body language or other visual cues that provide
contexeual meaning to the school counseling process and school
counseling relationship,

B. RESPONSIBILITIES TO PARENTS/
GUARDIANS, SCHOOL AND SELF

B.1. Responsibilities to Parents/Guardians
School counsclors:

a. Recognize that providing services to minors in a school setting
requires school counselors to collaborate with students' parents!
guardians as appropriate,

b. Respect the nghts and responsibilities of custodial and
noncustodial parentsiguardians and, as appropriarte, establish
a collaboratve relationship with parentsfguardians 1o facilitate
stodents’ maximum development.

c. Adhere to laws, local guadelines and ethical practice when
assisting parents/guardians experiencing family diffculties inter
fering with the student’s welfare,

d. Are culturally comperent and sensitive to diversity among
families. Recognize that all parents/guardians, custodial and
noncustodial, are vested with certain rghts and responsibalities
for their children's welfare by virtue of ther role and according
to law,

e. Inform parents of the mission of the school counseling pro-
gram and program standards in academic, career and social/
emotional domains that promote and enhance the Jearning
peocess for all students.

£ Inform parents/guardians of the confidential nature of the
school counseling relationship between the school counselor and

student,

& Respect the confidentiality of parents/guardians as appropn-
ate and in accordance with the student’s best interests,

h. Provide parents/guardinns with accurate, comprehensive and
relevant information in an objective and caring manner, as is
appropriate and consistent with ethical and begal responsibilities
o the student and parent.

1 I caves of divoree or separation, follow the directions and
stipulations of the legal documentation, muintaining focus on
the student, School counselors avoid supporting one parent over
another,

B.2. Responsibilities to the School
School counselors:

i Develop and maintain protessional relationships and systems
of communication with faculty, seaft and administratons o
support students.

b. Design and deliver compeehensive school counseling peo-
wrams that are integral 1o the school’s academic missiong driven
by stodent datas based on standards for academic, career and
woclallemotional development: and promote and enhance the
learning process for all students,

¢ Advocate tor o school counseling program free of
non-schookcounseling assignments identified by “The ASCA
Navonal Model: A Framework for School Counseling Pro-
prams” as inappropriate o the school counselor’s role.

. Provide leadership to create systemic change to enhance the
whool.

e. Collaborate with appropriate officials to remove barriers that

may impede the effectiveness of the school or the school counsel-

ing program,

£. Provide support, consultation and mentoring 1o professionals
s need of asssstance when in the scope of the school counselor's
role.

& Inform appropriate officals, in accordance with school board
policy, of conditions that may be potentially disruptive or
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damaging to the school’s mission, personnel and property while
honoring the confidentiality berween the studenr and the school
counselor to the extent feasible, consistent with applicable law
and policy.

h. Advocate for administrators to place in school counseling po-
sitions certified school counselors who are competent, qualifed
and hold 2 master’s degree or higher in school counseling from
an accredited program.,

i. Advocare for equitable school counseling program policies and
practsces for all students and stakeholders,

1. Strive to use translators who have been vetted or reviewed and
bilingual/mululmgual school counseling program matenals rep-
resenting languages used by families in the school community,

k. Athirm the abilivies of and advocare for the learning needs of
all students, School counselors support the provision of appro-
priate accommodations and accessibility,

I, Provide workshops and woitten/digital informanon to families
to increase understanding, improve communication and promote
stdent achievement,

m, Promote culoaral competence to help create a sator more
Inclusive school environment,

n. Adbere to educational/payehological rescarch practices,
confidentinlity sateguards, security practsces and school districe
policses when conducting research,

0. Promote equity and access for all seadents through the use of
COMMUNItY Fesnurces.

p. Use colturally inclusive language in all forms of communica:
ton,

(. Collaborate as needed to provide optimum services with
other professionals such as special educators, school nurses,
whool social workers, school paychologists, college counseloes/
admissions officers, physical therapists, occupational therapists,
speech pathologises, administrators.

. Work responsibly to remedy work environments that do not
reflect the profession’s ethics,

s, Work eesponsibly theough the coreect channels to try and
remedy work conditions that do not reflect the ethics of the
profession,

B.3. Responsibilities to Self
School counselors:

A, Have completed a counselor education program at an accredie-
ed mstitunion and carned a master's degree in school counseling,

b. Maintain membership in school counselor professional orga-
nizations to stay up to date on current research and to maintain
professional competence in current school counseling issues and
topics. School counselors maintain competence in their skills by
utilizing current interventions and best practices,

¢ Accept employment only for those positions for which they
are gualified by education, training, supervised experience and
state/national professional credentials.

d. Adhere to ethical standards of the profession and other
official policy statements such as ASCA Position Statements and

Role Statements, school board policies and relevant laws, When
laws and ethical codes are in conflict school counselors work 16
adbere to both as much as possible.

e. Engage in professional development and personal growth
throughout thewr careers. Professional development includes
attendance at state and national conferences and reading journal
artcles, School counselors regularly arrend training on school
counselors' current legal and ethical responsibilities,

f. Monitor their emotional and physical health and pracrice
wellness to ensure optinal professional effectiveness. School
counselors seek physical or mental health suppore when needed
to ensure professional competence,

e Monitor personal behaviors and recogmize the high standard
of care a professional in this critical position of trust must main:
tain on and ot the job, School counselors are cognizant of and
retrain from acuivity thar may diminish their etfectiveness within
the school community.

h. Seek consultation and supervision from school counselors and
other professionals who are knowledgeable of school counselors’
ethical practices when ethical and professional questions anse.

b Monitor and expand personal mulscultural and social-justice
advocacy awareness, knowledge and skills to be an effective cul-
turally competent school counselor, Understand how prejudice,
privilege and various forms of oppression based on ethnicity, ra-
caal adentity, age, economic status, abilitiewdssabilities, language,
immigration status, sexual orientation, gender, gender identity
expression, family type, religiousfspintual identty, appearance
and living sitsanions (e.g., foster care, homelessness, incarcera:
thon) atfect seadents and seakeholders,

b Refrain from refusing services 1o students based solely on the
whool counselor’s personally held beliefs or values rooted in
one’s eeligion, culture or ethnscity, School counselors respect the
diversaty of students and seek training and supervision when
prejudice or biases inteetere with providing comprehensive ser
vices to all students,

k. Work toward a school climate that embeaces diversiey and
promotes academic, carcer and socialemotional development
for all students,

I, Make clear distinctions between actions and statements (both
verbal and written) made as a private individual and those made
s a representative of the sehool counseling profession and of the
school districe.

m. Respect the intellectual property of others and adhere to
copyright laws and correctly cite others' work when using it,

C. SCHOOL COUNSELOR
ADMINISTRATORS/SUPERVISORS

School counselor administrators/supervisors support school
counselors in their charge by

a. Advocating both within and outside of their schools or
districes for adequate resources to implement a comprehensive
school counseling program and meet their students' needs,

b. Advocating for fair and open distribution of resources among
programs supervised. An allocation procedure should be devel-
oped that is nondiscriminatory, mformed by data and consistent-
Iy applied.
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¢, Taking reasonable steps 1o ensure school and other resources
are available to provide appropriate staff supervision and training.

d. Provading opportunities tor professional development in cur-
rent research related to school counsehing practice and ethics.

e. Taking steps to eliminate condinons or practices in their
schools or organizations thar may violate, discourage or inter-
fere with compliance with the ethics and laws relared to the
profession.

. Monitoring school and organizational policies, regulations
and procedures o ensure practices are consistent with the ASCA
Ethical Standards for School Counselors.

D. SCHOOL COUNSELING INTERN
SITE SUPERVISORS

Field/intern site supervisors:

a, Are Hcensed or certified school counselors andfor have an un-
derstanding of comprehensive school counseling programs and
the ethical praceces of school counselory,

b, Have the education and eraining 1o provide clinical supervi-
sion. Supervisors regularly pursue continuing education activiries
on both counseling and supervision topics and skills.

¢ Use a collaborative moded of supervision that s on-going and
includes, but is not himited o, the following activities: promot-
ing professional growth, supporting best practices and ethical
pracece, assessing supervisee pecformance and developing plans
for improvement, consulting on specific cases and assisting in the
development of i course of action,

A Are colturally competent and consider cultural factors that
may have an impact on the supervisory eelationship,

e Do vot engage in supervisory relasonships with individuals
with whom they bave the inability to remain objecave, Such
individuals include, but are not limited to, family members and
close frends,

£ Are competent with technology used to pecform supervisory
responsibilities and online supervision, if applicable, Supervisors
protect all eleceronically transmitted conhidential information.

g Understand there are differences i face-to face and virtual
communication (¢.g., absence of verbal and nonverbal cues) that
may have an impact on virtsal supeevisson, Supervisors educate
supervisees on how to communicate electronically to prevent
and avoid potential problems,

h. Peovide information about how and when virtual supeevisory
services will be unlized. Reasonable access to pertnent applica-
tions should be provided to school counselors,

t. Ensure supervisees are aware of poliies and procedures
related to supervision and evaluation and provide due-process
procedures if supervisees request or appeal their evaluations,

1+ Ensure performance evaluanions are completed in a timely, fair
and considerate manner, using data when avaitable and based on
clearly stated criteria,

k. Use evaluation tools measuring the competence of school
counseling interns. These tools should be grounded in state and
national school counseling standards. In the event no such tool
is available in the school district, the supervisor seeks out rele-
vant evaluation tools and advocates for their use,

I, Are aware of supervisee limitations and communicate concerns
to the university/college supervisor in a timely manner,

. Assist supervisees i obaining remediation and professional
development as necessary.

n. Contact university/college supervisors to recommend dismiss-
al when supervisees are unable to demonstrate competence as

a school counselor as defined by the ASCA School Counselor
Protessional Standards & Competencies and stare and narional
standards. Supervisors consult with school administrators and
docament recommendations o dismiss or refer a supervisee for
assistance. Supervisors ensure supervisees are aware of such
decissons and the resources available to them, Supervisors docu-
ment all steps taken,

E. MAINTENANCE OF STANDARDS

When serons doubt exists as to the ethical behavior of a col-
leaguels) the following procedures may serve as a guide:

i, School counselors consult with professional colleagues to
discuss the potennially unechical bebavior and 1o see if the
professional colleague views the sicuation as an ethical violarion,
School counselors undeestand mandatory repornng in their
respective districe and states,

b, School counselors discass and seek resolution directly with
the colleague whose behavior s in question unless the behav-
wor v unlawful, abusive, egregious or dangerous, in which case
proper school or community authorties are contacted,

o 16 the matter remainy unresolved at the school, sehool diserict
or state professional pracocestandards commission, referral for
review and appropriate action should be made i the following
MQuence:

o State school counselor association

* Amertican School Counselor Associanon (Complaints should
be submitted in hard copy 1o the ASCA Fthics Committee, oo
the Executive Director, American School Counselor Associa:
ton, 1101 King St,, Suite 310, Alexandria, VA 22314,

F. ETHICAL DECISION MAKING

When faced with an ethical dilermma, school counselors and
school counseling program directordsupervisors use an ethical
decision-making model such as Solutions 1o Ethical Problems in
Schools (STEPS) (Stone, 2001 )

o, Define the problem emotionally and intellectually

b. Apply the ASCA Ethical Standards for School Counseloes and
the law

c. Consider the students’ chronologseal and developmental levels
d. Consider the setting, parental nghts and minors’ nights

e. Apply the echical principles of beneheence, avtonomy, nonma-
leficence, loyalty and justice

f. Determine potential courses of action and thesr consequences
g. Evaluate the selected actson
h. Consult

i, Implement the course of action
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GLOSSARY OF TERMS

Advocare

a person who speaks, writes or acts o promote the well-being of

students, parents/guardians and the school counseling profession.
Schood counselors advocate to close the information, opportunity,
intervention and attainment gaps for all studenes,

Assent

to demonsteate agreement when a student is not competent 1o
give informed consent to counseling or other services the school
counselor is providing.

Assessment

collecting in-depth information about a person to develop a
comprehensive plan that will guide the collaborative counseling
A service provision process.

Boundarics
something that indicates or affixes an extent or limits,

Breach
disclosure of information given in private or confidential com-
munication such as informasion given during counseling,

Com
the quality of being competent; adequacy; possession of requlred
skill, knowledge, qualification or capaciny.

Conhidentiality
the ethical duty of school counseloes to responaibly protect a
student's private communications shared i counseling,

Contlict of Interest
o siraation in which a school counselor stands to personally
profit from a decision involving a student,

Consent
permission, approval or ageeement; compliance,

Comultation
i professional relationship in which individuals meet to wek ad-

vice, information and/or deliberation 1o address a student’s need.

Conventional Parameters
peneral agreement or accepted standards regarding limit,
boundaries or guidelines.

Cultural Sensitvity

i wet of skills enabling you to know, understand and valoe the
similarities und differences in people and modify your behavior
to be most effective and respectful of students and families and
to deliver programs that bt the needs of diverse leamers,

Data Dialogues

Inguiry with others around student information to uncover ineqg-
uities, promote informed mvestigations and assise in underseand-
ing the meaning of data and the next steps to have an inmpace on
data.

Data Informed
nccessing data, applying meaning to it and using data to have an
impact on student success,

Developmental Level/Age

the age of an individual determined by degree of emotional,
mental and physiological maturity as compared with typical
behaviors and charactenstscs of that chronological age.

Disclosure

the act or an instance of exposure or revelation.

Diversity

the inclusion of individuals representing more than one national
origin, gender/gender wentity, color, religion, socio-economic
stratum, sexual orentation and the intersecrion of cultural and
social identities.

Dual Relationship

a relationship in which a school counselor is concurrently partic-
ipating in two or more roles with a student.

Empathy

the action of understanding, being aware of, being sensitive to
and vicariously experiencing the feelings, thoughes and expen
ence of another without having the feelings, thoughes and expe-
rience fully communicated in an objectvely explicit manner.

Emancipated Minor

a minor who i legally freed from control by kis or her parents
or guardians, and the parents or guardians are freed from any
and all responsibility toward the child.

Encryprion
process of putting informanon into a coded form to control and
Himie nccess to authorized users,

Ethics
the norms and principles of conduct and philosophy goverming
the profession.

Ethical Behavior
actions defined by standards of conduct for the profession,

Ethical Obligation
i standard or set of standards defining the course of action for
the profession.

Ethical Rights

the fundamental normative rules about what i allowed of
people or owed 1o people, according to some begal system, social
convention or ethical theory,

Feasible
capable of being done, effeceed or accomplished.

Gender Expression

the ways in which studenes manifest masculinity or fermininity in
terms of clothing, communscation patterns and interests, which
may or may not retlect the student’s gender identity,

Gender Identity

One's personal expenience of one’s own gender. When one’s
gender identity and biological sex are not congruent, the student
may sdentify as eranssexual or transgender,

Harassment
the act of systematic andfor continued unwanted distuebing or
troubling persecution.

Informed Consent

assisting students in acquiring an understanding of the limits
of confidentiality, the benefits, faces and risks of entering into a
counseling relationship.

Intervention

to provide modifications, matenals, advice, aids, services or
other forms of support to have a positive impact on the outcome
or course of a condition.
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Legal Mandates

a judicial command or precept issued by a court or magistrare,
directing proper behavior to enforce a judgment, sentence or
decree.

Legal Raghts

those rights bestowed onto a person by a given legal system.

Mandatory Reporting
the legal requirement 1o report to authorities.

Minors
persons under the age of 18 years unbess otherwise designated by
statute or regulaton,

Perception

A mwntal image or awareness of environment through a physical
sensation. A capacity for understanding or a resule of an obser-
vation,

Peer Helper

peee-to-peer interaction in which mdividuals who are of approx-
imately the same age take on a helping role assisting students
who may share related values, experiences and liteseyles,

Peer Support

programs that enhance the effectivencess of the school counseling
program whike increasing outreach and raising student aware-
ness of services,

Privacy
the rghe of an individual 1o keep oneself and one'’s peesonal
information free from unauthorized disclosure,

Privileged Communication

conversation that takes places within the context of a protected
relationship, such as that berween an attorney and client, a hus-
band and wife, o priest and penitent, a doctor and patient and,

e wome states, 4 school coumselor and a student.

Professional Development
the process of improving and increasing capabilities through
necess to education and training opporminities,

Relationship
a connection, association or involvement,

Risk Assessment
a systematic process of evaluating potential nsks

School Counseling Supervisor

a qualifed professional who provides guidance, teaching and
support for the professional development of school counselors
and school counseling candidares,

Serous and Foresecable
when a reasonable person can anticipate significant and harmiul
possible consequences,

Sole-Possession Records

exempted from the definition of educanional records and the
protection of FERPA, are records used only as a personal mem-
ory aid that are kept in the sole possession of the maker of the
record and are not accessible or revealed to any other person
except a temporary substitate for the maker of the record and
provide only professional opinion or personal observations,

Stakeholder
o person or group thar shares an imvestment or interest in an
endeavor,

Supervision
i collaborative relationship in which one peeson promotes and/
or evaluates the development of another,

Title IX of the Education Amendments of 1972

a faw that demands that no person in the United States shall, on

the basis of sex, be excluded from participation in, be dented the
benetits of or be subjected to discrimination under any educanion
progeam or actvity receiving federal financinl assistance,

Virtual/Distance Coanscling
counseling by electronic means,
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Appropriate and Inappropriate Activities for School Counselors

Appropriate Activities for School Counselors

Inappropriate Activities for School Counselors

m advisement and appraisal for academic
planning

s building the master schedule

m orientation, coordination and academic
advising for new students

m coordinating paperwork and data entry of all
new students

m interpreting cognitive, aptitude and
achievement tests

s coordinating cognitive, aptitude and
achievement testing programs

m providing counseling to students who are
tardy or absent

m signing excuses for students who are tardy or
absent

m providing counseling to students who have
disciplinary problems

m performing disciplinary actions or assigning
discipline consequences

s providing short-term individual and small-
group counseling services to students

s providing long-term counseling in schools to
address psychological disorders

= consulting with teachers to schedule and
present school counseling curriculum lessons
based on developmental needs and needs
identified through data

m covering classes when teachers are absent or
to create teacher planning time

m interpreting student records

m maintaining student records

m analyzing grade-point averages in
relationship to achievement

s computing grade-point averages

m consulting with teachers about building
classroom connections, effective classroom
management and the role of noncognitive
factors in student success

m supervising classrooms or CoOmmon areas

= protecting student records and information
per state and federal regulations

m keeping clerical records

m consulting with the school principal to
identify and resolve student issues, needs and
problems

= advocating for students at individual
education plan meetings, student study
teams and school attendance review boards,
a5 necessary

m assisting with duties in the principal’s office

s coordinating schoolwide individual education

plans, 504 plans, student study teams,
response to intervention plans, MTSS and
school attendance review boards

m analyzing disaggregated schoolwide and
school counseling program data

m serving as a data entry clerk
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The Role of the
School Counselor

Who are School Counselors?

School counselors are certified/licensed educators who improve student success for ALL students by
implementing a comprehensive school counseling program.

EMPLOYED AT ALL LEVELS B | EADERSHIP TEAM MEMBERS

School counselors work 1o maximize student

suceess, promoting access and equity for
’ all students, As vieal members of the school
leadership team, school counselors create a
school culture of success for all,
b School counselors help all students:
w apply academic achievement steategies
w manage emottons and apply inteepersonal skills

» plan for postsecondary options (higher education,
milil.u)', work (ou‘cl
> Approptlah dutlol include providing:
w individual student academic planning and goal setting
# school counseling classroom lessons based on student
success standards
w shortterm counseling to studenty
w refeerals for long-term support
Also rmplu,\-d i district SUPCEVISOrY 'umi(iung; and w collaboration with families/teachers/ administrators!
whool counselor education positions community for student success
m advocacy for students at individual education plan
meetings and other student-focused mectings
w data analysis to identify stodent issues, needs and challenges
0 = SCHOOL COUNSELOR ®oacting as a systems change agent to improve equity and
- _® QUALIFICATIONS access, achievement and opportunities for all students

IDEAL CASELOAD
P Hold, at minimum, a master’s degree in school
counseling 250 students per school counselor

o
P Meet the state certification/licensure standards %-:-%f-i--:-é-;-.--:--:-{-e-:-
LA R R R R R R R R R R R R R R R R R R R R R R NN 77777777777777
» Fulfill continuing education requirements o0 & & S & & & S ¢ & S S & &
P Uphold ASCA ethical and professional standards -

250

felofefefejofollofeofefe)e
felelolellefefofefofefee
o000 0800000
°
feledelojcpojcjoliofeleole
o000 80300
felefelolefoleofolelelele
Jelelelololololofefeole)e

3
-~ B XN
.
o O AMERICAN For more information, e ol ols oo i ol 0 i e e alin ol s &l
P NMLSCHOOL  resources please visit RN NN RO NCRCNC)
“ "l COUNSELOR: innischoolensnselorong it sssssess s
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The School Counselor’s Role

chool counselors design and deliver school counseling programs that improve student outcomes.

They lead, advocate and collaborate to promote equity and access for all students by connecting
their school counseling program to the school’s academic mission and school improvement plan.
They uphold the ethical and professional standards of ASCA and promote the development of the
school counseling program based on the following areas of the ASCA National Model: define, deliver,

manage a nd assess.

DEFINE

School counselors create school

counscling programs based on three sets

ol stanclards that define the prodession,
These standards help schogol counselors
develop, implement and assess their
school counseling program o improve
student cutcomes,

Student Standards -

ASCA Mindsers & Belaviors for
Student Suceess: K=12 College: amd
Career-Readiness for Every Student

Professional Standards -

m ASCA Frhical Standards tor Schiool
Counselors

m ASCA School Counselor Professiomnn
Standards & Competencies

MANAGE

lis e deliversd {'Hm'rl'ddg.-. the schionl
counseling program must be efbcently
and effectively managed, School
comnselors use program focus and
planmning tools to guide the design and
implementation of a school counseling
program that gets results,

Program Focus

m Belicfs

B Vision Statement
B Mission Satement

Program Planning
® School Data Summary
# Annual Student Outcome Goals
® Action Plans
» Classroom and Group
n Closing the Gap

School
counselors
work to create

a future world
where all
students

thrive.

® Lesson Flans
® Annoal Administeative Conference
m Ui of Thmee
® Calendars
® Anmual
 Weekly
] .|’|.|.|l.'m|r':.' Council

DELIVER

School couneelors deliver
developmentally appropriate activities
aned services directly te students or
II'||.|||'|;'L'I|'|.' For stiadents as a resule of
thie school comnselor’s interaction with
othiers,

These activieies and services help
students develop the ASCA Mindsets
& Behaviors for Student Success and
improve their achwevement, attendance
and discipline. Throagh the school
counseling program, school counselors
ensure equitable academic, carcer

and socialemotional development
opportunities for all studenes.

Direct Services with Students
[Mrect services are in-person interactions
hetween school counselors and students
and include the following:

® Instruction

B Appraizal and Advisement

m Counseling

Indirect Services for Students
Indirect services are provided on behalf
ool apudents as a result of the school
counselors” interactions with others
including:

m Consultation

8 Collaboramon

m Referrals

AS5ESS

To achieve the best resules for students,

sehool counselors regularly assess thair

PrResLram fo:

® determine its effectiveness in helping
all students succeed

® inform improvements to their schoaol
counseling program design and delivery

m show how stadents are different as 2
risialt af the school cownseling program

Schonl conmselors also self=asess

their oown mindsers and beliaviors
inform their protessional development
aned anmually participate ina school
counselor performance appraisal with
o qualilied administrator, The ASCA
Mautinnal Maodel provides the following

tesirls ke guicle assessment and appramsal.

Program Assessment

# School Counseling Program
Assessment

® Annual Results Reports

School Counselor Assessment

and Appraisal

B ASCA School Counselor Professional
Standards & Competencies
Assessment

® School Counselor Performance
Appraisal Template

For research on the effectiveness of school counseling programs, go wo bitps2Seuse selooleonmmselon orgfeffectivenses
For more information about the role of the school counselorn, go to bitpsdieue schooleomselon orgfrole
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'ﬁfW‘ ASCA Student Standards:

COUNSELOR

ASSOCTATION

Mindsets & Behaviors for
Student Success

K-12 College-, Career- and Life-Readiness Standards for Every Student

—
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he ASCA Student Standards: Mindsets & Behaviors for Student Success describe the knowl-
edge, attitudes and skills students need to achieve academic success, college and carcer readi-

ness and social /emotional development. The standards are based on a survey of research and

best practices in student achievement from a wide array of educational standards and efforts.

ASCA Student Standards: Mindsets & Behaviors for Student Success
K-12 College-, Career- and Life-Readiness Standards for Every Student

Each of e followirig stardnrds oo be applicd to the aoadensic, coreer g socinl/omotional domiainis,

for all students.

M 1. Beliet in development of whaole self, induding a healthy balance of mental, socialfemotional and physical well-being

M 2. %ense of acceptance, respect, support and inclusion for self and others in the school environment

M 3. Positive attitude toward work and leaming

M 4. Self-confidence in ability to sucoeed

M 5. Baliet in wsing abilities to their fullest to achieve high-guality results and cutcomes

M 6. Understanding that postsecondary education and lite-long learning are necessary for long-tenm success

Category 2: Behavior Standards
School counsebors provide culturally sustaining instruction, appraisal and
adviserment, and counseling to help all students demonstrate:

Learning Strategies Self-Management Skills Social Skills

B-L51.  Critical-thinking skills to make B-5M5 1. Responsibility for seff and B-551.  Effective oral and written
informed decisions actions communication skills and

listening =kills

B-152  Creative approach to learming, B-5M5 2. Sel-dicipline and self-control | B-55 2.  Positive, respecthul and supportive

tasks and problem solving relationships with students who are
similar to and differant from them

B-L53.  Time-management, organizational | B-5M5 3.  Independent waork B-553.  Positive relationships with adults to
and study skills support success

B-L54.  Selt-motivation and self- direction | B-5M5 4. Delayed gratification for B-554. Empathy
tor learning long-term reswards

B-L5 5. Media and technology skills to B-5M5 5. Perseverance to achieve long- | B-555.  Ethical decision-making and sodal
enhance learning and short-term goals responsibility

B-LS & High quality standards for tasks B-5MS5 6. Ability to identity and overcome | B-55 6. Eficctive collaboration and
and ativities bamiers coaperation skills

B-L5 7. Long- and short-term academic, | B-5M5 7. Effective coping skills B-557.  Leadership and teamwork skills to
career andsocialfemotional goaks waork effectively in diverse groups

B-L58  Engagement in challenging B-5MS B. Balance of school, home and B-558  Advomoy skills for self and others and
coursesark community activities ahility to assert self, when necessary

B-LS 5. Dedsion making informed by B-SMS 9. Personal sabcty skills B-5% 5. Social maturity and bohaviars
gathering evidence, getting appropriate to the situation and
others' perspactives and environmant
recognizing personal bias

B-L5 10. [Participation in enrichment and B-5M5 10. Ability to manage transitions B-5510. Cultural awareness, sensitivity and
extracurnicular activities and adapt to change [ESPONSIVENESS
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Overview

The 36 ASCA Student Standards are broad standards that idenufy
and describe the knowledge, attrtudes and skills students shoald
be able to demonstrate as a result of a school counsching program.
School counselors use the standards to asses student growth and
devdopment, create culturally sustaiming strategies and activitics
and build a program that helps students aclieve their highest
potentmal. The ASCA Stedent Standards can be aligned with
initiatives at the districe, state and nasonal levels to reflect local
prioetics.

To operanonalize the standards, school counselors write or select
measurable learming objectives that align with speafic mindsets or
behaviors, which become the foundation for chssroom nstruction,
appraisal and advisement, and counsching activities addressing
student devdopmental needs. The learming objectives directly
reflect the school counschng program’s vision, mission and goals,
as well as the school’s academic mission.

Research-Based Standards

The ASCA Student Standards are based on a review of rescarch
and college-, carcer- and hife-readiness documents that sdentify
strategies mfluencing student achieverment and academic
performance. The ASCA Sendent Standards are organized on

the framewark of noncognitive factors presented in the entical
literature review “Teachng Adolescents to Become Learnens™
conducted by the University of Chicago Comsortium on Chicago
School Rescarch (2012).

Thus hterature review recognezes that content knowledge and
academic skills are only part of the equation for student success.
“School performance is a complex phenomenon, shaped by

a wide vanety of Bctors mtrinsic to stadents and the external
environment” (University of Chicago, 2012, p. 2). The ASCA
Student Standards are based on the evidence of the importance of
these factoss.

All 36 strandards can be apphad to any of the three school
counscling domans of academic, carcer and social /emotional
devedopment. The school counselor selects 2 domain and standard
bascd on the needs of the school, dassroom, small group or

The standards arc arranged within general caregones of
noncognitive factors related to academic performance as identified
in the University of Chicago 2012 lireruure review. These
categories synthesize the “vast ammay of research Bterature™ (p. 8)
on noncognitive factors including nundsets, leammg strateges, self-
mamgement skills and socal skills for success.

Category 1: Mindset Standards - Includes standards related to
students’ psvcho-socal atttudes or beliefs about themselves m
relation to academic work. These make up the student’s belief
svstem as exhibated in belaviors.

Category Z: Behavior Standards  These standards inchude
behasiors commonly associated with being a successful student.
The behavioes are visible, outward signs that a student is engaged
as well as putting forth effort to leam. The behaviors are grouped
into three subcategones.

a. Learning Strategies: Processes and tactics students employ
to aid in the cognitive work of thinking, remembening oe
leaming,

b. Self-management Skills: Continued focus on a goal despite
obstacles and avoidance of distrachions or temptations to
priontize higher pursuits over lower pleasures.

< Social Skills: Acceprable behuviors that improve socal
interactions, such as those among peers or between students
and adults.

Grade-Level Learning Objectives

Grade-kevel kearning objectives are speatfic, mcasurable expectations
that students attamn as they make progress toward the standards,
As the school counseling program's vision, nussion and annual
student outcome goals are aligned with the school’s academic
massion, school counscling standands and keaming objectives arc
also aligned with academuc content standards at the state and
districe level.

Grade-level leaming objectives are housed in the ASCA Student
Standards database at wwmschoolcosmselor.ann/learningobpectives.
School counsclors can search the database by kevword to
quickly and casily sdentify keaming objectives that will meer
student devedopmental needs and abgn with specific ASCA
Seudent Standards. The database also allows school counscloes
to contribute to the leaming objectives by shanng other ways to
meet or align with a speafic standard.

Domains

The ASCA Studeant Standards can be applied to three broad
domains: academic, carcer and socal /emotional development.
These domains promote mindsets and behaviors that enhance the
learning process and ereate a culture of college-, career- and life-
readiness for every student. The domuain definitions are as follows:

Acadomic Developmment  Standards guiding school counscling
programs to implement strategies and activities to support and

mavimize each student’s ability to leam.

Career Development — Standards guiding school counseling

lolmclr:dm.lenbl)- | d the « tion between
school and the woeld of work and 1) plan for and make a
successful transibon from schoaol to postsecondary education and /
ar the world of woek and from job to job across the hfespan.

Social/Emotuwnal Develapment — Standards guiding school
counscling programs to belp students manage emotions and learn
and apply interpersonal skills.
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Implementing the ASCA Student Standards
School counsclors use the ASCA Student Standards vo guide the
development, delvery and assessment of the three direct student
services as defmed by the ASCA Natonal Model: instroction,
appraisal and advisement, and counschng. The standards help
schonl counselors determime whae student knowledge, amitodes
and skills wall be measured as they work o help all students
become college-, carecr- and life-ready.

School counselors deliver the ASCA Student Standards eo all
pre-K-12 students in clasrooms, groups or individual sermngs
in a manner that 15 appropniate for the students’ development
lewel fage. School coumnsslors reveew achievement, anendance
and deapline data to gude the selection of speafic mindsers
and behaviors approprate for the indmadual, group or grade
lewel, as well learmng objectives to operanonalize the standards.

School counsclors implement the ASCA Student Standards
through the following steps.

1. Identafy meed.

School counsclors idennlfy a specific student challenge

found m the schoal's student outeomes (achievement,

attendance, discipline). Challenges could include:

m underperformance in achicvement (standardized test
seorcs, grades, credits camed )

B overrepresentation in deaphne (offense categones, con-
SCCUCTOES |

m higher absentecizm (absences, late arrivals, early depar-
tures, chronweally absent )

Specifie developmental stages or dfferences may abo serve

as the basts for school counselor interventons, If the issue 15

refated to underlying systemic issues, the school counselar

advecates to change policoes, guidelmes and practces w

aiddres the systemic ssues.

[

- Callaes sapplomznind dava.
School counselors collect supplemental das, solcitng
opinions, bebhef and insights from stakeholders who are
directly involved with students expenenang the idennfied
challenge. These stakehalders include bur are not hnated o

parcrts, teachers, admmistrators and studenes.

3. Seleet pudent smndard.
School counsclors select a speaific mindset or behavior thar
best aligns with the data and the Betors suggested in the
supplemental data.

4. Wratr learning sbectives aligned with the sudent saudard,
School counsclors operanonalize the selected mmdser or
behaviar by selectmg or wntmg a measurable student kearn-
ing odsjective(s ) thar will help students artain the standard.
The karnmg objective(s ) wdentify the specific knowledge
amd o skills students need to attan thar ssated standard.

5. Crrads pre-/ post-naessment.
School counsclors create a pre-/post-asscament based on

e stusdiint ||.-|.u;l|.]5 I.!.Llil.l.l..l'a L4 wind adlected studenl slase

dard.

6. Seleee or develep stratoyies.
School counsclors select or develop straregies, actvities
and Sor interventions thar faliane attamment of the learn-
ing ovjectives.

7. Administer pre-tess.
School counsclors admunster the pre-test to determine the
sl hm‘kdﬁc amd skills uI:"I:rE;:tL'd. students.

8. Deliver selected or destipned stratemies.

Lol cnmmaline e ddhver gl \lr.llrj._l;ir-:_ AR :1l|1||'"rrr

inberventions o rgeted students.

9. Admuuister post-fest.
School counsclors adminster the pose-test, asscang the
students” acquisation of the knowledge and skalls.

10. Reflece for inpravement of procivce.
School counselors reflect on the process, id.-l:nl:il":."inﬂ what
muight be improved when next delivered.

School counscdlors use the ASCA Student Standards to ensure
equity and improve sccess for all students. While the standards
are based on a review of ressarch and other college-, career- and
lifie-readiness documents that idennfy amategies influencing stu-
dent achievement and academic performance, learming happens
withm the contexe of the school environment. Students learn
best in environments that are aceepting, respectful, supportive
and inclusive, and stodents cannot attan these standards in an
ineguitable environment.

As part o the implementation of 3 school soonselng program
based an the ASCA Nanonal Model, school counschors shape
ethical, equitable and mehosve school environments thae help all
students achieve and sueceed. School counselors have an ethical
qu:run:ll:ulil'_- b |:u'|:n'iri-|: curncubum and achvbes that ensure
tl.'ll.l.'il:ﬂj!]l: n.L‘:dL'miL', career and sq.u."'ln]_.-"'cl:rml:'mm.ﬂ dl:l.'l.'lupml:lll:
opportunitics for all students.

Implementing the ASCA Student Standards through the lens
of equity and sceess is essential vo Improving outeomes for all
students. Without carcful and thoughtful implementation, stan-
dards such as these cam ranforce the status g, includang s
in achievement, opportunity and artainment, and dispropaor-
tiomate rates of disapline and suspenson for students of colbor.
School counselors are aware that Factors such as educators®
bebiefs, mindsets and behaviors can also perpetuate meguitable
learming environments. The ASCA Student Standards shoubd be
wed to promote equity and aceess for all ssudents and ereate a
schosol culture free of bias and oppresaon.
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When faced with data c::.l:u:u.inﬁ i:|||.'r.|_1.|il:|:||1: student outcomes,

schonl counselors address the e inpwo ways:

m work to help students attain the ASCA Stsdent Standands

m use therr leadership, sdvecacy and collaboration skills o
address undedying systemic issues and create systenne change
i the school

This combination of direct and indirect student services feal-

tates systemic change and affects studenes” abilisy to artan the

ASCA Stodent Standards. To delver indirect student services,

schoaol counselors:

B Advocare for polioes, practces and guidehnes that dismanele
bias and promote equaty for all

B Lead cfforts to challenge policies, procedures, practices, tradi-

tiowis, customs or other behavioss perpetuating intentional or
1“.;1.""1.";'1“.". Iiﬂ"l'r‘l I"hﬂ'ﬂ.‘;rm ﬂ“ll AR hla sl

m Scrve on school Sdistnct commuttees foowmsed on ending baas,
including commuttees addressing academac content

B Advocate for leaming matenals and resourees m all content
arcas that promote dversty and inclusion and address
systemie barners

B Recognize and respond o meidents of bas among staff and
studenes

B Collaborate with Bamilics, ceducators, businesses and comim-
ity arganizatkons focused on promoting opportunity’ and
ending duspanity, bias and oppresson

B Present workshops for parents /fanulies on how o foster and
suppaort respectiul student behaviors

Collecting Mindsets & Behaviors Data

Caollecnng meaninghul Mmdsers & Behaviers data relies on
the development of effective measures. School coumselors go
beyond asking if participants enjoved the actvity or if they
bebeved m was beneheal. Rather, school counsclors asdk ques-
tons around the key Mindsers & Behaviors data concepas:

Citation Guide

knowledge, attitudes and skills. Answering these questions helps
schonl counselors commumcate how students are differcnt as a
result of the school counseling program.

Asking questions thar are developmentally appropriate and will
lead to meamngful results requires thoughtful consaderation.
The mmdsets and behaviors selected for the intervention or ac-
tvity ot only provede the bass for content but also form a basas
on which questions are developed. Branstormang statements
that begin with stems such as | bebeve.. . [ know_ . and [ can.._
guide quesnon development. Once several of those statements
have been wrtten, they can be reworded into prompts that be-

come data measures for multiple mindsers and behaviors.

Sumple, meaningful questions can be maost helphul in creating a
ihl‘.‘l \lﬂr!.l MI'.‘I':IIII'rl'lI'II‘I‘ ';'I. Irw l";""l--l'l Il!llm';rlg I.l.'l‘ll—ll l"Ill' mi"ll‘-
sets and behaviors measures are casy-to-administer, easy-po-score
and casy-to-analyee. Mo more than three o five questions or
prompis are needed for any one measure. Forang that lmies-
tiomy maintzing the concentrated focus of both the imtervention
and the measure. [t ensures the least amount of Hme is spent
completing and scoring the assessment.

The ASCA Student Standards: H Students
Become College-, Career- and Life- Ready

All students have the nght to sccess 2 school counscling pro-
gram that prepares them for the future and promotes equiey

amd aceess for all. The ASCA Stodent Standards serve as the
foundation for school counsdlors’ work in direct student services
for all students and desenbe the knowledge, attitudes and skalls
students should be able to demonstrate as a resuls of a school
counscling program. School counsclons use the ASCA Student
Seandards to assess student growth and development, ereate cul-
turally sustaming strategoes and actvities, and bald 2 program
that helps studenes achieve ther haghese potenmal.

When anng from this publication, use the following referenee:

Amervcan School Counselor Asocanon (2021). A5CA
Stadeant Standards Minderts and Belariors for Stadont Succen.

Alexandna, VA: Author.
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Wocntion School Counseling Program Assessment

ASCA National Model Components

Vision Statement

Yes | Comments

Aligned with ASCA National Model’s criteria for
exemplary vision statement.

Mission Statement

Aligned with ASCA National Model’s criteria for
exemplary mission statement.

Data

School data summary prioritizing data points
addressed through the school counseling program
completed.

Annual Student Outcome Goals

a. School improvement plan reviewed to identify
school priorities.

b. Outcome goals created based on student, school
and/or district data to close the achievement,
opportunity and/or information gaps.

c. Goals written in SMART format: specific,
measurable, attainable, relevant, time-bound.

Use-of-Time Calculator

Use-of-time calculator completed at least twice a year.

Annual Administrative Conference

Conference held with supervising

administrator. Template completed and signed by the
school counselor and supervising administrator within
first two months of school.

Advisory Council

Agendas and minutes completed from at least two
meetings (one from the fall and one from the spring).

Action Plans
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Classroom and group Mindsets & Behaviors action
plan detailing classroom lessons and groups aligned
with the ASCA Mindsets & Behaviors completed.

Closing-the-gap action plan aligned with the ASCA
Mindsets & Behaviors completed.

Lesson Plans

Lesson plans identifying activities to be delivered,
standards to be addressed, to whom activities will be
delivered, how they will be delivered and how data
will be assessed to determine impact on student
outcomes completed.

Calendars (Annual and Weekly)

Highly detailed annual calendar created (includes
specific examples with dates and times for major
activities) documenting all activities, events and
services within the comprehensive school counseling
program.

Weekly calendars available for each school counselor.

Direct Student Services

Classroom lessons/large-group activities are delivered
and outlined using lesson plans.

Small-group sessions are delivered and outlined using
lesson/session plans.

Indirect Student Services

Indirect student services are reflected on weekly
calendars.

Classroom and group Mindsets & Behaviors results
report completed.

Closing-the-gap results report completed.

ASCA School Counselor Professional Standards &
Competencies assessment completed.

School counseling program assessment completed.

School counseling performance appraisal is conducted
annually.
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Program results are shared with school staff and
stakeholders

o

O AMERICAN

PN SCHOOL

o
I

SRR School Data Summary
School Name: School Year:

Understand your school’s data story by reviewing the school improvement plan, school data reports and other data
resources

1.

Identify who in the building can help you obtain the data. Who is your data expert; who can help you interpret the
data?

Review your school improvement plan (SIP) and identify your school’s goals. List 2—3 SIP goals relevant to the
school counseling program and link to student outcomes (achievement, attendance, discipline).

Review available school data reports (achievement, attendance and discipline) for previous years to identify trends.

Review data from other resources (e.g., student behavior surveys, climate surveys, school engagement surveys, etc.)
from the previous 2—3 years, and identify areas of strength and concern.

How does your school’s data compare with data from other schools, including:
a) schools with similar populations

b) district averages
c) state averages

Identify and prioritize data points you will address through your school counseling program.

Specific Data Priorities

Examples:

e 26 students leaving first grade reading below expectations

o 38 first-time ninth-graders failing Algebra 1

e Seventh-grade students with four or more absences in the first four weeks of school

e 12 11" grades students suspended three or more days from school for noncompliance first
quarter
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